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PROJECT “LEADING TO LEARN TOGETHER” — WHAT IS IT ABOUT?
SIGNE NEIMANE

EDUCATION AND INFORMATION SERVICES OF RIGA CITY

The project “Leading to Learn Together” (LELETO) is supported by ERASMUS+ Strategic
partnership programme (No 2016-1-LV01-KA201-022658) and coordinated by Education and
Information Services of Riga City (Latvia) and carried out in the partnership with: Ventspils
Education Board (Latvia), Tartu University (Estonia), Utena Education Centre (Lithuania),

Foundation EDU-RES (Poland) and Leeds City Council (United Kingdom).

The general aim of the LELETO project was to develop new approach of qualitative school-

based professional development of teachers.

Jonson B, (2014) stresses that if we want students to learn, the most critical element is the
teacher. Mizell H, Hord S. et al. (2011) has defined that in effective professional development,
a leadership team analyses student achievement data to identify learning problems common
to students in a particular grade or class, determines which problems educators have the most
difficulty addressing, and investigates what they need to know and do to be more successful
helping students to overcome learning challenges. Both teachers and school leaders consider
that professional development means to participate in different kind of in-service courses
outside the school. On the other hand, Bubb S, (2013) outlines in her research that courses are
non-effective to improve teaching and learning. She stresses that work-based learning could
serve as a basis of effective professional development of teachers and school leaders. At the
same time courses, seminars, workshops are carried out on a larger or smaller scale in all EU
countries. Consortium of the LELETO project strongly believes that traditional forms of
teachers’ professional development can’t reach high impact on education quality. So we see
that innovation of LELETO project is a new approach for school-based professional
development of teachers where the main role and responsibility is taken over by school

leadership team.
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To gain the goal of the LELETO project, it included several activities:

Learning activities to five countries of the Consortium with the aim to get to know
all partners’ experience of the project topic and to exchange with the experience,
exploring the best practice about school-based professional development of
teachers, as well as, to collect examples of the best practice about school-based
professional development of teachers.

Developing the handbook “Leading to learn Together”, content of which is based on

the experience gained in learning activities.

There were 5 learning activities during 2017 to the United Kingdom, Poland, Latvia, Estonia and

Lithuania. During the learning activities each partner had an opportunity to share the best

practice of school-based professional development visiting different institutions: pre-schools,

schools (vocational, special and private schools included), universities, education centres and

other institutions. Participants of the learning activities observed lessons, took part in

discussions and identified the most valuable experience.

The best experience and benefits gained in the LELETO project are highlighted by the project

partners from Tartu University — Prof. Hasso Kukumelk, Prof. Krista Uibu, Prof. Merle Taimalu

in the next section.

References:

Bubb, S (2013) ‘Developing from within: Towards a new model of staff development’
Professional Development Today, Issue 15.1-2, pp82-90
Jonson B, (2014). How should Professional Development Change?

https://www.edutopia.org/blog/how-should-professional-development-change-ben-

johnson
Mizell, H., Hord, S., Killion, J., & Hirsh, S. (2011). New standards put the spotlight on

professional learning. Journal of Staff Development, 32(4), 10-12.
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METHODOLOGY OF COLLECTING SCHOOL BASED GOOD PRACTICE
FROM FIVE COUNTRIES FOR TEACHERS’ PROFESSIONAL DEVELOPMENT
HASSO KUKEMELK, KRISTA UI1BU, MERLE TAIMALU

TARTU UNIVERSITY

Teachers’” continuous professional development (CPD) is one part of creating professional
teaching and learning environment in educational institution. At the same time there could be
used different terms (and understandings) in professional teaching (e.g. teachers’ pedagogical
knowledge): Van Driel & Berry (2012) state that teachers’ pedagogical content knowledge (PCK)
development is a complex process that is highly specific to the context, situation, and person.
It implies that professional development programs aimed at the development of teachers’ PCK
should be organized in ways that closely align to teachers’ professional practice, including
opportunities to enact certain (innovative) instructional strategies and materials and to reflect,
individually and collectively, on their experiences. The studies indicate that providing teachers
with specific input can contribute to the development of their PCK (Van Driel & Berry 2012).
Therefore in LELETO project partners were looking for good practice in different schools to

share it much wider for teachers’ CPD.

Teacher's professional development begins in the pre-service teacher stage, where the future
teacher's identity is founded, and the attitude of continuous self-development and the
perception that CPD is a continuous, lifelong process should be developed.The first level of
teacher education is a comprehensive preparation, and it is important today to focus not only
on the teaching of different areas separately, but to emphasize the importance of knowledge
and skills to integrate different domains. For example, integrated subject content-based,
pedagogical, and technological preparation of teachers is highlighted (Martin, 2018; Tondeur,

Pareja Roblin, van Braak, Fisser, & Voogt, 2013).

In different countries, the pre-service teacher education varies, because official national
requirements for teachers are different. For example, in Estonia there are professional
standards (e.g. for teachers level 6-8), where it is set up that master's degree for teachers is

required generally (except in kindergarten and vocational school where a bachelor degree is
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sufficient), but in other countries there are different requirements for teachers: bachelor's

education is sufficient for all teachers (e.g. in Latvia) in some cases for example.

Teachers’ continuous professional development (in-service professional development) is
provided by different agents — schools itself, local municipality, private service providers,
universities, state organisations. Those service providers act from different perspectives of
teachers’ CPD. School knows the best teachers’ weaknesses and strong sides and therefore CPD
provided by school itself meets targets the best (e.g. in England, in Estonia, etc.), but knowledge
and good practice that could be shared is limited by the staff members expertise. Municipality
level recognises much better more general teachers’ problems in different schools in the area
and trainings provided are more general than organized by schools and therefore could be
problematic to solve teachers’ individual needs in their professional expertise. That type
improvements are organized by different bodies belonging to the municipality (e.g. in Latvia,
Lithuania, Poland). Private service providers are very often looking for the specific niches in
teachers’ CPD and they are fulfilling those needs (e.g. in Estonia, England). Universities care
very much not only for pre-service education for teachers but also for in-service teacher
education. Universities cover usually regional or even national needs in teachers’ CPD. There
are state agents providing teachers’” CPD in some countries (e.g. INNOVE, HITSA in Estonia)
covering the most general needs in the field. This pluralism of teachers’ CPD providers creates

a significant list of options in front of the school and particular teacher to find the best solution.

Looking teachers’ CPD from personal and methodological professional perspective some other
lines of system can be discovered. Although, the in-service teachers’ CPD at schools is mainly
initiated and coordinated by the principals, the teachers of all visited countries participate
voluntarily in in-service courses, not because they are forced to learn. Teachers of all countries
were expected to participate in courses with the purpose to develop their professional
excellence, to innovate their pedagogical content knowledge, knowledge about curriculum,
cultural influences and subject didactics as well as increase of their self-efficacy. On the basis
of the main focus, different options offered to the teachers in England, Poland and Baltic states

can be divided into three categories.

1. DEVELOPING TEACHERS’ PERSONAL PROFESSIONAL EXCELLENCE
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From the point of view of the school principals, teachers should solve pedagogical problems
independently, work well in a team and be responsible for their CPD. Teachers have possibilities
to participate in pedagogical courses, connected to their everyday work and learn-ing process,
as well as to develop their teaching skills and communication with students in Estonia, Latvia
and Lithuania. For example, 93% of Estonian teachers spent regularly time in different activities
supporting their personal professional qualification, but their participation on specific in-
service courses is quite low. Despite that, 48,7% of teachers have willingness to participate on
courses, supporting their professional development (see for TALIS survey) (OECD, 2014).
Teachers’ main occasion in several countries is how to ensure the quality of the learning process
and implement inclusive education means (e.g., Baltic states and Poland), which working
methods are appropriate for achieving new pedagogical approaches (e.g., Poland, Lithuania)
etc. Teachers’ needs for practical advice and developing evidence-based methods is obvious
(e.g., Estonia, Poland). For that purpose, universities and companies offer different courses and

methodological support.

2. INITIATING TEAM LEARNING

Team learning is important for supporting all teachers’ CPD in schools. In some countries school
principals book pedagogical courses from the university for all pedagogical staff in schools (e.g.,
in Latvia and Estonia). Sometimes teachers individually participate in courses, arranged by the
universities or any training centre, and share the acquired knowledge after the course with
their colleagues. Such team learning is successful because of team members start to share their
visions and learn from each other. This is a safe way to implement changes for many people,
like in Leeds/England. However, it requires readiness for cooperation, communication, diversity
and consistency among the members of the team and the ability to resolve conflicts, as well as
the existence of motivating micro-climate. This might be the reason why in meetings with
school staff in Poland, Lithuania and Estonia, the teachers described more thoroughly the
personal mastery and development, however, the team learning was expressed in a more

modest manner.

3. SUPPORTING COOPERATION WITH COLLEAGUES
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The long-term networking and mentoring offer good options to support teachers’ CPD in
schools. According to TALIS survey, the most frequent implemented CPD forms are informal
discussions with colleagues and observing colleagues’ lessons at aiming to develop their own
instruction. Teachers of all countries appreciate the cooperation and support from their
colleagues with aim to share their visions and experiences, to analyze teachers’ work and find
solutions for preventing and solving problems (e.g. with school psychologist and speech
therapist in Estonia). In some countries (e.g., England and Latvia) we saw how teachers
conducted lessons together with their colleagues. Different kind of observation sheets are used
in schools. In addition, in England and Latvia teachers had strong network with colleagues from
neighbor schools. For the purpose to enhance teachers’ competence to communicate and
collaborate with their colleagues, students and parents, school principals offer possibilities to

develop teachers’ pro-social skills.

There are different solutions of teachers’ CPD used in different countries involved in LELETO
project. Current handbook presents the best practical solutions from each project partner
schools and kindergartens. The cases published in the handbook were selected by the
international visitors from visited schools (e.g. by Estonian, Latvian, Lithuanian and Polish
partners from English schools, etc.), but opened in the handbook by local authors. That provides
the situation that fresh eyes discover interesting and useful tools but essence of those tools is
opened by the experts knowing the best local circumstances and reasons to use the tool. In
that sense the handbook provides the best practices of five European countries of teachers’

CPD based on field studies in schools and kindergartens.

References:

e Martin, B. (2018). Faculty technology beliefs and practices in teacher preparation
through a TPaCK lens. Education and Information Technologies.
https.//doi.org/10.1007/s10639-017-9680-4

e OECD [The Organization for Economic Cooperation and Development]. (2014). TALIS
2013 results. An international perspective on teaching and learning. Retrieved from
http.//www.keepeek.com/Digital-Asset%20Management/oecd/education/talis-2013-
results 9789264196261-en#pagel
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e Tondeur, J., Pareja Roblin, N., van Braak, J., Fisser, P., & Voogt, J. (2013). Technological
pedagogical content knowledge in teacher education: in search of a new curriculum.
Educational Studies, 39(2), 239-243. https://doi.org/10.1080/03055698.2012.713548

e Van Driel, J., H. & Berry, A. (2012) Teacher Professional Development Focusing on

Pedagogical Content Knowledge, Educational Researcher Vol. 41(1), pp 26-28.
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LELETO HANDBOOK - LEARNING FROM EXPERIENCE
INGA PAVULA

VENTSPILS EDUCATION BOARD

The ability to learn from the experience of own and others is one of the important features of
the development of a school as a learning institution and the professional development of each
teacher. How to learn from other experiences and how to find the basis in co-operation for

joint growth and development? This is a challenge for all - students, teachers and schools.

To develop and implement these skills at schools, examples of best practice are necessary;
trust, not afraid to make mistakes, willingness to share, open classes for colleagues, give and
accept feedback on learning and teaching process, accept constructive criticism and discuss
professionally — these all are necessary things for teacher’s professional development in

everyday life of schools.

This Handbook has been prepared to provide you with examples on sharing experiences and
the opportunity to learn from others, possibly less known - different countries, different

educational institutions, different education systems and approaches.

Descriptions of the experience of specific schools and preschools, and insight in each country's
education system are included in this Handbook. Materials are arranged by country, indicated

both by country name (EE, LT, LV, PL, UK) and national flag.

Schools and preschools, that were happy to share their experience within the framework of
LELETO study visits, were invited to provide the Handbook with examples of their practices.
Best practice examples, that were assessed as interesting and useful by the project participants
for their teachers and school leaders, are included in this book. This shows the way how
teachers cooperate at schools in lesson planning and evaluating the study process, lesson
observation approaches, professional conversations, the organization of methodological work
within one school and between schools within one municipality. Through this guide, each of
the educational institutions has offered its expertise to a wide range of users, so inspire

colleagues to analyse and evaluate their experiences, dare to share, try something new and
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cooperate not only with adjacent schools, but look more extensively. Examples of descriptions
are different in terms of form, but each includes information on the educational institution and

context, contacts for communication and a description of specific experiences.

The Handbook is in digital format and could be used both individually and by organizing teacher

training within one school or between schools as well as school leaders and management

teams.

° Teacher training within one school, where ideas and examples are needed for
organizing co-operation between teachers, developing and improving
methodological work, and diversifying the daily teaching process.

. In school exchange seminars for teachers, examples of this Handbook could be as a
starting point for discussions and exchange of experiences. The experiences
described by other schools give you a motion into analysing and evaluating your
experience and encouraging sharing with it.

° School management teams could use the expertise offered by different schools in

planning their school development, identifying the needs and opportunities for
teacher development, finding solutions for organizing or improving methodological
work, implementation of education quality assurance system or approaches

available at school.

Examples of the Handbook provide an opportunity to reflect on own experience, to evaluate
how and whether we are learning to learn from other experiences, without criticism and
"nothing new" or "we've been doing it for ages," but with these examples of other experiences

develop the skill of getting new ideas and create new solutions.

Using the Handbook, it is important to read through the descriptions of the context of each
country and school. In any case you are welcome to contact the schools or pre-schools if you

have any questions or ideas for cooperation. See the contacts in the descriptions.

LELETO Handbook is a support material for teachers and school leaders for professional

development, cooperation between teachers and schools, and gaining excellence in their work.
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Education system in Latvia

EDUCATION SYSTEM IN LATVIA

The Latvian education system consists of pre-school education, basic education, secondary
education and higher education. In total, general education in Latvia lasts for 12 years
consisting of 9-years compulsory basic education and 3-years secondary education. In addition,
pre-school education at age of 5-6 is compulsory in Latvia. Pre-school education is available
from the age of 2 years till age of 7 years. It is mandatory to participate in pre-primary education
programmes for five and six year old children who do not attend pre-school education

institutions.

Basic education stage consists of general basic education (grades 1-9) and basic vocational
education. Basic education is compulsory in Latvia. Basic educational programmes are partly

provided by primary schools.

Secondary education stage comprises general secondary education, vocational secondary

education and vocational education.

In state and municipal educational institutions the language of tuition is the state language —
Latvian. Education in other languages of tuition can be acquired in private educational
establishments, as well as in state and municipal educational institutions where they provide

educational (study) programmes for national minorities.

General secondary education can be provided by secondary schools, gymnasiums, evening
(shift) schools and extra-mural schools. A school year in general educational institutions lasts
35 weeks. Schools can provide four profiles of general secondary educational programmes for

grades 10-12:

. a general education profile;

. a mathematics, natural science and technical profile;
. a humanities and social sciences profile;

. a vocational preparation profile.
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Education system in Latvia

There are also support measures and programmes, for example support for persons with
special needs — assistant service in support of moving and self care at educational institutions,

as well as educational programmes for national minorities.

TYPES OF SCHOOLS IN LATVIA

] pre-primary education institutions;

. primary schools;

. basic schools;

. secondary schools;

] gymnasiums;

] state gymnasiums;

. evening (shift) schools;

. special education institutions — development centres.

Pre-school education, as well as compulsory basic education, in Latvia can be delivered at
general education institutions. Children are involved in pre-school preparation from the age of
1.5 years until the age of 7 years. The main objective of the pre-school education curriculum is
to promote the child’s multi-faceted development and readiness to enter the primary stage of
basic education. It is mandatory to participate in pre-primary education programmes for five

and six year old children. Children with special needs attend special pre-school institutions.

The acquiring of basic education curriculum generally starts when the child has reached age of
7 years and continues until the age of 16 years, but, in special cases, may continue till the age
of 18. Basic education is compulsory in Latvia, the programme lasts for 9 years. The National
Basic Education Standard determines the compulsory curriculum of basic education which

includes also primary school.

Full basic education programmes are provided in educational institutions named basic schools.
The educational programmes of the first six (in some cases — four) grades or educational
programmes of the first stage can be provided by primary school. Secondary schools may also
provide a full programme of basic education. Basic education can also be provided by vocational

schools, special education institutions, evening (shift) schools, boarding schools, educational
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Education system in Latvia

institutions of social or pedagogical correction or in any other educational institution, e. g.

gymnasium, fully or partly providing a basic education programme.

There are two types of programmes at the secondary education level: general secondary
education programmes and vocational secondary education programmes. General secondary
education programmes are academically oriented, their main task being to prepare for further
studies, whilst the vocational secondary education programmes are aimed more at acquiring a
vocational qualification, i.e. for entering the labour market. When admitting students to
secondary level educational programmes, schools are free to hold entrance examinations
according to the basic education standard, except in those subjects for which students have

already received assessments reflected in the basic education certificate.

GENERAL SECONDARY EDUCATION PROGRAMMES

The National General Secondary Education Standard determines the curriculum of general
secondary education programmes. General secondary education programmes are available in

the following profiles:

. a general education profile which includes educational programmes without a
focus on specific subjects;

. a humanities and social sciences profile which includes educational programmes
with a special emphasis on subjects in the humanities and social sciences;

. a mathematics, natural sciences and technical profile, which includes educational
programmes with special emphasis on mathematics, natural sciences and
technical subjects;

. a vocational preparation profile which includes educational programmes with a
special emphasis on specific professional areas (for example, in arts, music,

business, and sports).

The education system in Latvia (diagram and description in English)

http://www.aic.lv/portal/en/izglitiba-latvija
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Education system in Latvia

QUALIFICATIONS/EDUCATION REQUIRED FOR TEACHER

Higher pedagogical? education and an appropriate qualification is mandatory for educators in
all general education institutions. It is necessary to have a bachelor or masters degree in
pedagogics or education or second level professional higher pedagogic education or second
level professional higher education and programme B in pedagogics (at least 72 lessons). Each
subject teacher is also required to have a teacher’s qualification corresponding to their teaching
subject. For pre-school education teachers it is necessary to have higher pedagogic education

and pre-school teacher qualification acquired with higher or secondary vocational education.

Refresher training or retraining takes place in the state language if it has been funded by

government or local authorities.

THE DEVELOPMENT OF EDUCATORS’ PROFESSIONAL COMPETENCIES IN LATVIA

(who establishes it, what it is, who implements it)

The procedures for the development of teachers’ professional competence in the Republic of
Latvia are established in the Regulations No. 662 of 28 October 2014 by the Latvian Cabinet of

Ministers.

Teachers of general education, vocational education and interest-related education are
responsible for the development of their professional competence, carried out within three
years, not less than 36 hours and it is planned in co-operation with the heads of educational
institutions in which the teacher carries out their teaching activities. An educator who works at
a certified private educational institution need to plan the development of professional
competency individually. Information about the development of educators’ professional
competency is registered in State education information system database by the educational

institution.

The teacher can develop his/her professional skills by studying either programme A or B. Four
modules can be included in programme A: the module of a teacher’s general competencies,
the module of curriculum and didactics, the module of the educational process management

and the module of a teacher’s experience. A document about the development of professional
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competency abroad or at foreign institutions in Latvia also confirms the acquisition of

Programme A.
A programme is developed and implemented by:

1) educational institutions or educators’ professional non-governmental
organisations;
2) institutions below ministry level whose regulation enables them to perform

educational activities.

Education and Information Services of Riga City delivers (OR: carries out) A programmes. The
development of teachers' professional competence in Riga comprehensive schools is funded
by local government (Riga City Council). The teachers employed by other local governments

can also apply for courses, seminars, either paying privately or funded by their local authorities.

B programmes are implemented in higher educational institutions which are delivering
pedagogical study programmes. After completing B programmes teachers have the right to:
teach other educational subjects or work on another educational level; educational subjects
teacher — work at a special educational institution; carrying out teaching activities if person

does not have a teachers professional qualification.

EDUCATIONAL INSTITUTIONS IN RIGA
There are 114 general education institutions in Riga, funded by the local authority, including:

5 - state gymnasiums;
5 - evening (shift) schools;
2 - boarding schools;

12 - special schools (including 4 development centres).

Pre-school education is available at 150 pre-primary education institutions, funded by the local

authority, 2 of them are working as advisory centres.
There are 13 interest-related education institutions, 11 sports schools and 9 music and art

schools in Riga, as well as 26 private schools, co-funded by the local authority.
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There are 24 accredited institutions in Riga offering higher education including 12 institutions

of higher education founded by the state.

46 educational institutions carry out professional education programmes and further education

programmes.

NUMBER OF TEACHERS IN RIGA

12,810 teachers are working in Riga,

7512 of them — at general education institutions;
3735 — at pre-school education institutions;

665 — at interest-related education institutions;
383 — at sports schools;

515 — at music and art schools.

PROFESSIONAL DEVELOPMENT OF TEACHERS IN RIGA

The professional development of teachers working in Riga also provides an opportunity for
ensuring the quality of the education process and international commensurability of teachers’
professional qualifications. Teachers are responsible for the development of their professional
competence (carried out within three years, at least 36 hours) and it is planned in co-operation
with the heads of educational institutions in which the teacher carries out their teaching
activities. Teachers’ needs for further education are analysed, summed up and defined at the
educational institutions. Teachers’ professional development is carried out at the educational
institutions which are performing suitable further education programmes, as well as through

self-education.

The development of teachers' professional competence in Riga comprehensive schools is
funded by local government (Riga City Council) and carried out by Education and Information

Services of Riga City (RIIMC).

Approximately 200 training programmes directed at teachers are carried out by RIIMC every

year. Different professional development activities and assistance are offered to subject
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teachers as well as heads of educational institutions and school authorities, pre-school teachers
and teaching assistants, pastoral heads, home education teachers, boarding school counsellors,
special education institutions’ teachers, teachers responsible for careers issues, teachers
recently started working at school (newly qualified teachers?) and educational psychologists.
The activities of teachers’ professional development at Education and Information Services of
Riga City are defined in accordance with priorities of each school year. For example, in 2016 —
the development of pupils’ literacy in all educational subjects at all ages; strengthening of digital
competency and development of media literacy; development of career management skills;
carrying out project “Education for growth 2016”; research on the impact of teachers’
professional development on the quality of education; ensuring there is special knowledge

about the rights of the child.

Courses, seminars, conferences, master-class programmes are offered by e-mail to all
educational institutions in Riga on a regular basis (once a month). A full schedule of courses is
available on the RIIMC website www.riimc.lv. Teachers can apply for courses online. A survey
of participants is taken at the final stage of the courses to ascertain usefulness of the courses.

Surveys are carried out in a paper or electronic format as well as using selective phone calls.

Professional development can also include international mobility if it supports the aim of
professional development, for example through projects and participation in conferences and

seminars certified by submitted documents.

Educational institutions, higher education establishments, teachers’ professional non-
governmental organisations, associations, private adult education institutions and centres also
take part in the organisation of training courses and seminars for teachers in Riga city. If any of
the institutions mentioned above wants to carry out professional development programmes

for Riga city teachers, it is necessary to get the agreement and approval from Riga City council.

The employer (education institution), after the return of teachers from courses, can evaluate
the efficiency of carried out programme and its impact on the learning process in different
levels, i.e. impact on pupils, teachers and school in general. Consequently, it is possible to
evaluate the impact of direct changes on learning environments and learning processes in

general, pupils’ motivation, knowledge, skills and behaviour.
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EDUCATION INSTITUTIONS VISITED DURING THE PROJECT

Riga pre-school educational institution No 11

e Riga pre-school educational institution "Madarina"
e Riga pre-school educational institution "Blazmina"
e Riga pre-school educational institution No 273

e Valdis Zalitis Primary School; webpage: http://www.zalisaskola.lv/

e Riga Secondary School No 53; webpage: http://www.r53vsk.lv/?lang=Iv/

e Riga Special Primary Boarding School No.1 —Development Centre; webpage:

http://www.rlsips.edu.lv/

e Riga Special Boarding School No. 5— Development Center; webpage:

http://www.r5sips.lv/

e Zolitude Gymnasium; webpage: http://www.zolitude.lv/

e Riga English Grammar School; webpage: http://www.rag.lv/

e Grammar School of Nordic Languages; webpage: http://www.zvg.lv/

e Riga Imanta Secondary School; webpage: http://www.riv.lv/

EDUCATIONAL INSTITUTIONS IN VENTSPILS

There are 9 general educational institutions in Ventspils city, founded by the local municipality,

including: 3 elementary schools, 1 primary school, 4 secondary schools, 1 State gymnasium.
Total number of students in general education schools - 4100.

Pre-school education is available at 10 pre-school educational institutions, founded by the local

municipality.

Total number of pre-school children (aged from 1.5 to 6 years) attending pre-school

educational institutions - 1740.
In addition to school education there is a range of special interest institutions to choose from:

1) Interest-related education institution “Ventspils Creative House”

http://jaunradesnams.lv/,
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2) Sport school “Spars”

https://www.ventspils.lv/lat/par ventspili/sports ventspili/sporta skola spars,

3) Music school http://vmv.ventspils.lv,

4) Art school http://www.ventspilsmakslasskola.lv,

5) Ventspils Digital Centre http://www.digitalaiscentrs.|v.

Higher education - bachelor and master, postgraduate studies - are offered in Ventspils

University College http://venta.lv/.

Ventspils Technical College provides vocational education http://www.pikc.lv

TEACHERS’ PROFESSIONAL DEVELOPMENT AND SUPPORT SYSTEM IN VENSTPILS

Since 2013 a programme for improving the quality of education in Ventspils comprehensive
schools has been introduced and a programme called “Improving the education quality

assurance system (2013-2018)” was accepted.

The system was introduced in 2013 with a project called "Improving the efficiency of teachers'
performance in Ventspils comprehensive schools” run by specialists from the University of
Latvia - www.siic.lu.lv. Within the framework of the project, seminars, consultations, lesson

observations and monitoring of the quality of the learning process took place.

After that, the main focus was directed at the development of professional supportive systems

in the city, such as:

. Collaboration and learning groups;

. Mutual lesson observation and conversations;

. Collaborative lesson planning;

. Regular in-school training;

. Collaboration across Methodological commissions;

. Individual support;

. Goal-setting and development conversations with school leaders.

In order to emphasize the importance of everyday learning processes and to track the

performance of each student, in 2014 a Motivational Programme was created, in which 80
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teachers and 40 pre-school teachers each year are nominated for financial support for their

achievements in improving the quality of daily teaching and promoting each student's growth.

In 2015, aware of the needs for the professional development and support of teachers, a local
in-service teacher-consultant service was set up. Ventspils is the only place in Latvia where such
an institution works. The methodological service consists of 5 specially trained consultants who

provide the necessary methodological support for teachers and school authorities.
The Role of the Methodological service

. At the request of a school principal and / or an individual teacher, as well as a self-
designed timetable, provide expertise for young and experienced teachers by
observing their lessons, providing feedback to the teacher, and providing feedback
to the school principal and/or deputy director in the field of education.

. Define and support the needs of teachers’ further professional development,
improve students and teachers’ open-learning/working environment.

. Enhance mentoring and supervision, as well as developing tools for lesson
observation and feedback, communication to the school director.

. Support cooperation between teachers and school authorities, sharing the best
experiences.

. Provide individual consultation for teachers on various methodological issues and
methodological support for educational institutions to improve the teaching and
learning process. Assistance in developing syllabus and lesson plans, tests and other

teaching materials.

. Carry out seminars and open lessons, develop and publish methodological work.
. Participate in the process of assessing the quality of teachers' professional activities
in the city.

In 2015, to keep track of the needs of students, parents and teachers and the assessment of

educational quality in schools and preschools, the EDURIO survey platform https://edurio.com/

(a system for feedback) was introduced in Ventspils. This is used both by the school individually
and by the education authority. This system provides an opportunity to receive feedback on

school lessons from students, on satisfaction with school activities from parents, satisfaction
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with professional development and the school's organisational culture from teachers, as well
as to obtain other important data for the improvement of the study process and for further

planning of work

Like all the Latvian State Gymnasiums, in 2016 Ventspils State Gymnasium Nrl received a
delegation from the Ministry of Education and Science, to become a regional methodological
centre and received appropriate funding to provide professional development for teachers in
the surrounding regions. By identifying school needs, they offer special professional

development programmes for a large number of teachers.

At present, the methodical system for teachers' professional support is functioning and will be

further developed in the city.

The Methodological system for the teachers’
professional support (2016-2017)
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EDUCATION INSTITUTIONS VISITED DURING THE PROJECT

e Ventspils Elementary School Ne 1 http://www.plavasskola.lv

e Ventspils Parventa Elementary School http://vpp.ventspils.lv

e Ventspils Secondary School Ne 2 http://2vsk.ventspils.lv

e Ventspils Secondary School Ne 3 http://www.3vsk.|v

* Ventspils Secondary School Ne 6 http://6vsk.ventspils.lv

e Ventspils State Gymnasium Ne 1 http://www.vvig.lv
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INTRODUCING CONTENT AND LANGUAGE INTEGRATED
LEARNING (CLIL) IN RIGA ENGLISH GRAMMAR SCHOOL

School/ Setting: Riga English Grammar School, Riga, Latvia
Website: www.rag.lv

E-mail: rag@riga.lv

Principal: Maija Kokare

Type of school: Secondary School

Age-range: 7-19

Context

Riga English Grammar School (REGS) is a comprehensive
school located in Riga with 1068 students in 38 classes from 7
to 19). The school provides secondary education as well as
extra-curricular activities for the local community (in the
Latvian language). There are 92 qualified teachers as well as
support staff for students with additional needs. The
examination results of graduates are above the national
average.

REGS is focused on high quality English language teaching,
content and language integrated learning (CLIL), as well as on
finding new approaches for integrating ICT into teaching and
learning. The school has a strong focus on academic
proficiency, democracy and intercultural interaction leading to
the development of high level learning skills, critical thinking

and skilful communication in English.
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Other background There are currently two main challenges for the school to be

information relating to resolved: 1) New legislation, with effect from the 2018/19
this strand of professional school year, means that additional support for teaching
development English will be cancelled (and the school budget will be
reduced by 14%); therefore, new approaches for school
development have to be introduced to ensure the focus
remains on English; 2) a new national curriculum is being
developed, and methodologies for effective collaboration

among teachers is one of the keys for success in this context.

DeTAILS OF CASE STUDY

Teachers of Riga English Grammar School have been implementing CLIL gradually and in a
targeted manner for a number of years - starting with individual teacher initiatives and
attendance at CLIL courses in Latvia and Great Britain. This school year 60 teachers are now

using CLIL methods in their lessons. CLIL methodology area is one of the key pillars of REGS.

Introducing CLIL to maintain the focus on English in REGS is one of the solutions to the issue of
reduced funding. However, it requires powerful capacity building — this involves smart
prioritising, professional development of teachers and a collaborative learning culture that

supports the development of new practices and solutions for effective teaching and learning.

There are several priorities that support the introduction of CLIL both in managerial and

educational levels:

. Collaborative teaching and learning,

. Focus on national culture,

. Development of high-level study skills (HLSS),

J Promoting reading skills,

. Extra-curricular activities,

J Strengthening the European dimension (via international projects),
J Effective use of ICT for teaching and learning.
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Identifying CPD needs & setting goals:

Strategic needs
e \ndividual needs

CLIL W Contextual needs
ICT evaluation reports [ Flexibilty |
HLLS Discussions Targeting
Initiatives Taking
opportunities

Continuous professional development (CPD) approaches that contribute introducing CLIL:

Partnerships
: Job
|I|HHHHH|E!I\ II!!!!!!!!II

In-house CPD is focused on learning English (for teachers of different subjects), ICT, behaviour

In-house

CPD

management, etc. In-house CPD is supported by partnerships with other schools and

institutions (local, national, international).

Targeted training and professional development are the key priorities for the teachers and the
management team of Riga English Grammar school. This process has been funded by Erasmus+

grants enabling staff to attend K1 (Learning Mobility of Individuals) courses:

1) ‘Using CLIL (Content and Language Integrated Learning) to improve the process and
content of learning” in March 2016 (5 participating teachers);

2) ‘Strengthening the Capacity of multimodal activities in Riga English Grammar
school’. The project was implemented in Riga English Grammar School from August,

2016 to May, 2017 (7 participating teachers);
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3) 'Strengthening the Capacity of CLIL Methodology and Management in Riga English
Grammar School’, school year 2017/2018. 4 teachers have already participated in
CLIL courses in Great Britain and Malta and 5 teachers are going to participate in
shadowing to gain the experience of school’s management and learning process and

to observe the implementation of CLIL methodology.

ICT and CLIL have become an essential part of 21st century schools. REGS has received Erasmus
+ grant for K2 (cooperation for innovation and the exchange of good practices) project
‘Expanding Content and Language Integrated Learning by Using Technologies’. Three schools -
REGS from Latvia, Pelgulinna Gymnasium from Estonia and Michelangelo Bartolo secondary

school from Italy are participating in the project, which is going to last for two school years.

Expert teachers are mentoring other teachers in the introduction of CLIL in REGS.
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CONTINUOUS PROFESSIONAL
DEVELOPMENT (CPD) IN SCHOOL DEVELOPMENT CONTEXT

School / Sett Ziemelvalstu gimnazija
choot/>etting: (Grammar School of Nordic Languages)

Website: www.zvg.lv

Principal / Headteacher Inga Lande

Type of school: Secondary school

Phase (Age-range): Basic (7 - 15)
Secondary (15— 19)

Context No of students — 982

No of teachers — 84

Other pedagogical/learning support staff:

e 2 psychologists
e Social educator
e Speech therapist
e SEN specialist

e 2 librarians

e Nurse

Educational programmes offered:
Basic School

e Humanities and Social Studies Programme (Basic
School)
High (Secondary) School

e General Education Programme
¢ Humanities and Social Studies Programme
(Languages)

e Mathematics and Science Programme
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Languages taught:

e English (to all students)

e German (from grade 5)

e Russian (from grade 5)

e Danish (from grade 10)

e Norwegian (from grade 10)
e Finnish (from grade 10)

e Swedish (from grade 10)

e Estonian (from grade 10)

Extra-curricular activities offered:

e 5 choirs

e 2 vocal groups

e 4 dance groups

e 2 arts and crafts groups
e Musical theatre group
e Various sport groups

Other activities offered:

e Student Council

e Recital Contests

e Public Speaking Contests

e Nordic Libraries Project

e Talent Shows

e Foreign Languages Song Contest
e Aerobics Festival

Other background Ziemelvalstu gimnazija (Grammar School of Nordic Languages)

information relating to is a state school situated in the suburbs of the capital Riga.

this strand of professional Most of the students at primary level come from the area.

development Being the only school in Latvia offering four Nordic languages
(at secondary level), the school is popular with students not
only from Riga but also from the whole country. This means
that secondary level students travel from other parts of the
city as well as other towns. Students who travel from outside

Riga either live with relatives or rent a flat as commuting such

long distances is impossible.
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The school has two buildings — one for students in classes 1 —
4 (age 7-10), the other for classes 5 — 12 (age 11— 19).
Many of the students come from mixed nationality families

where Latvian is not the first language spoken.

DEeTAILS OF CASE STUDY

WHY DID THE SCHOOL DECIDE TO UNDERTAKE THIS WORK?

Since 2009, when a new system of school financing was introduced, individual schools have
been striving to be of higher quality and thus attract more students. To help the development
of the school (within a city and national context), a strategic school development plan (with
clear strategic goals) was created and is updated every 3 years. For this plan to be realistic and
achievable, school staff (including all the teachers and other school staff, such as
administrators) decide on three strategic goals for every school year. Having the opportunity
to discuss the plan and set the goals at different levels (for example subject groups, school
administration, and at whole school level), ensures teachers’ full involvement and enables them
to identify their own professional development needs. Allowing teachers to develop
professionally means that the quality of teaching improves and this in turn raises students’

motivation and outcomes.

. i
goals
- / \
School strategic Professional
development plan growth
(3 years)
¢ ‘\ /
Motivation

Figure 1. Professional development model
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I Continuous Professional development (CPD)

WHAT ARE THE KEY FEATURES?
Continuous Professional Development approaches

Continuous Professional Development includes attending courses and seminars both within
and outside school. The school organises different courses and seminars on-site in order to
ensure higher levels of participation. With the financial support from the Education and
Information Services of Riga City (RIIMC) in recent years, the school has been able to organize
more extended professional development programmes for teachers including courses and field
trips to different businesses and educational institutions. These have widened teachers’
horizons and developed their skill set, thus motivating them to use new knowledge and
experience in their everyday work in the classroom. This makes the learning process more

relevant to the students’ needs and modern practices.

Teachers are also encouraged to take part in different events and discussions organised by
higher education establishments, the local educational department or Ministry of Education

and Science in order to ensure a higher quality of education nationally.

Many of the teachers are actively involved in professional associations: for example being on
the board, expressing their ideas for quality development or simply attending conferences,

workshops or other events organised by the associations.

In addition, the school has always actively cooperated with partner schools abroad, working on
common projects involving both teachers and students. This also supports professional

development and positively influences the quality of teaching in general.
Identifying training needs

In the modern world things change rapidly and the field of education is no exception to this.
Therefore it is essential that teachers can keep up to date with the changes and challenges of
the system and students’ needs. There are many factors which help to identify the training
needs of teachers. The first and the foremost is the state policy concerning educational
reforms, including the introduction of the new education content, subject areas, teaching

methods and techniques, etc.
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In response to this, schools need to establish strategic goals. This then helps to identify needs
for professional development. Another way of gathering data on the training needs is to collect
suggestions from the subject groups at the end of every school year. This helps to plan the
training activities on-site and outside the school. Moreover, teachers can give suggestions on
their individual needs. In addition, lesson observation is an effective way to identify the

individual training needs of the teacher. This is done regularly.

Although there are many different professional development opportunities offered at school,
it is always appreciated when teachers show initiative and a willingness for self-development,

so that the learning process for students is not always interrupted.

In order to meet the possible needs (or, in some cases, state requirements for the number of
training sessions) of individual teachers, the deputy head teacher is responsible for monitoring

the process. During the last several years a special system has been developed to record and

track this.
Column 1 Column 2 Column 3 Ceolumn & | Column T Column & Column &
Ludmila G 12 & 16 x Studijas beigtas 2014.9.
Dina H 0 36 o x
Indra J o o 36 x
Anna J 0 o 36 x
Nora K o 3 33 x
Rita K 13 10 2 %
Liga K a 36 1] x
Beate K 1] 5 H ®
lze K 0 2 27 x
Ginta K a 36 ] x
Lelde K 1]} il 36 x Studijas beigtas 2013.g.; Studs!
Kristine K 0 30 i3 x
Sandra K 0 36 o x
Inga L 1] 1] 36 ®
Zane L 3 26 T x BhoA
Vera L o o 36 x
Andis L ] 20 18 %
Inita L 0 11 25 x
Guntars L 28 & o x
Biruta M 9 27 o x
Lija M ] 0 36 x
Mareks M 4 12 20 x
Carja M o 33 3 x BhoA
Lilija M 0 9 27 x
Iveta N 14 16 [ ®
Janina "] a 25 11 ®
Zinta P 1] 14 22 4
Vihelmine |P 0 36 o x
Gunta P 3 2z 11 x
Zane R ] 34 2 x Studé!
Alja R 22 14 L] x BlA

Figure 2. Number of training lessons per teachers
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The chart (Figure 2) shows each teacher (name and surname — Columns1 and 2), the number
of professional development sessions they have (Column 3), the number of sessions missing
(Column 4), the number of professional development sessions needed during the period of
three years (Columns 5, 6 and 7). Column 8 marks the completion of the compulsory course on
children’s rights. The last column (Column 9) gives other supplementary information about the
teacher, for example, maternity leave, studies at the university, etc. which might influence the

necessary number of professional development sessions.

In addition, the deputy head teacher has also developed a file (Figure 3) showing each teacher’s
training courses that have been attended during the period of three years. This helps to analyse

the needs and offer courses on specific themes.

1 Ziemelvalstu gimnazijas pedagogu talakizglitibas plans
Vards Uzvards Dokumenta  Izgiitibas  MAcibu lestides nosaukums Kursi Stundu 2017.gads 2018.gads 2019.9ads 2020.gads
ups dokumenta shaits
izdodanas
2 datums
BEATE 3 Diploms  18.08 2007. Latvijes Universithte
389
BEATE [ Diploms  19.08.1998. Latvijes Universitite
390
BEATE L3 Sertificlts 12092013 Valsts i2gitibes saturs centrs
391
BEATE K Apliecingju 01.085.2012 - IZM - Ne. 00088
392 e 31082017 Stvainties patioe
BEATE L Kursi 29.11.2017. RUMC Skolénu zindtniski pétniecisio dardy inrbde 1
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BEATE (3 Konference 18.08.2017. LAVSA LATE Latvijas anglu valodas skolotdju ikgadéjs °
394 konference
BEATE ® Forums 15.06.2017. RUMC 12gINTbs izaugsmei 2017 12
305
BEATE L3 Seminkes 17.03.2017. RIMC “Lasitprasmaes attistil anas ideju banka™ 3
396 sveivalodu jomas mecidu priekd mety
BEATE 3 Kursi 15032017 RIMC L ians kb micines kvalititi un 8
397 solénu motivicju velcinods fakton (A)
BEATE K Wuesi 07.022017. RHMC Modernas prezenticijes metodes (A) e
398
BEATE [ Kursl 00.122016. RUMC Projests rezultbtu prezentdianas tehnias (A) 12
399
BEATE ® Konference 16.09.2018. RWG Izaicindjumi mdsdienu izgiitidai. Integréta 2
satura un valodas méciiana kb instrumaents
400 xompetendy izglitivas istencianai
BEATE 3 Kunsi 20082016 RIUMC 12gi7ba izaugsmei 2018 (A) e
401
BEATE (3 Kuesi 31.052018. RIMC Médianas un micilanks metolu pilaveide s
402 mBdbu process sasaistel azivi
BEATE K Kunl  09.052016. RUMC Specibibs zinkianas pe: ; &
403 SR | I | B ‘sizsardzibes jomd (A) e
BEATE ® Kursh 28042016 RIMC Pecagogu profesiondls pilnveide i resurss 8
12gItiDes iesthces stratégiska)b plhncians un
404 auistivg (A)
BEATE 3 Kuni 31.03.2016. RD IKSD / DZC / RIMC / RD odij i sttistivai s
405 ITc
BEATE 3 Semindn  17.022016. RIMC Centralizéth eksbmena anglu valook mutvirou 3
406 dales vinEians
BEATE ® Kursi 11122015 University of Oregon, College of English for Specific Purposes, Best Practices for 100
Arts 3nd Sciences. American  Course and Materials
407 English Institute
= BEATE ® Semindss 30092015 EGO cents Maetodiskh carda crganizhcija skold 8
408
BEATE 3 Kursi 10.09.2015. Tartu Universitite Uplifting Leadenhip s
409
BEATE " Kursi 21082015 LAVSA LATE Anglu valodas solothju profesiondls pilnveide 3
410
BEATE 3 Kursi 18.06.2018 RIMC 1zgitioes lestBdes vadibe. Efetiva cilviresursy 40
411 vadiva sold (A)
ar2 [ SRR () ) (R
a3 N [ e I || oo o) [
414 K kopd 201 0 0 5 31

Figure 3. Training courses attended by a teacher during the period of three years
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Dissemination of effective practice

Several years ago the school has decided that the existing system of subject groups should be
changed by combining subject areas and developing 5 subject (methodology) groups (or

Faculties):

e latvian language, history and social studies
e Maths and Natural Sciences

e Primary education (age 7 —11)

e Foreign languages

e Arts and sports

Subject group meetings take place at least twice every semester. This is the time when teachers
from the same subject discipline can discuss their experience, their success and failures,
problems or new ideas that they have introduced in their classrooms. During these meetings
teachers are also involved in decision making and school evaluation process, expressing their
views on things that work well and those that should be changed. These can concern both
subject specific and whole school issues and the resulting suggestions and recommendations

are always welcomed.

Over the last five years, each of the subject groups has organised different activities to advertise
their particular subjects. These take place within so-called “Subject Months”, and a schedule
for these is drawn up at the start of each school year to avoid any overlap. The activities can
include competitions, quizzes, exhibitions, shows, etc. and are organized either during lessons

(within one class) or after lessons (involving students of different classes).

The school also has a long-standing tradition of organizing at least four professional
development events every school year. Some of these events are called “Teachers learn” where
experts from outside the school are invited to conduct a course or a seminar on a certain
theme. Others are called “Sharing experience” where teachers share ideas and information
from courses and seminars they have attended or share their experience gained while
participating in educational projects on different levels (state, local municipality, partner

schools in Latvia and abroad) as well as methods and techniques used during lessons.
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in school development context

There has always been a close collaboration with teacher training Higher Education institutions.
Every year a number of student teachers come to have their observation or/and teaching
practices (school internship) at the school. In these cases, teachers work as mentors, passing
their knowledge and experience on to trainee teachers. This has always proved to be useful for

the mentors too as mutual sharing of ideas often happens.

Another way effective practice is disseminated is participation in different projects. The school
has had several long-standing partnerships (more than 10 years) with schools abroad. Some of

them were:

e Levanger videregdende skole — Levanger, Norway
e Gymnasium Baumlihof — Basel, Switzerland

e Liebigschule — Frankfurt am Main, Germany

e Jovaro Pro-Gymnasium — Siauliai, Lithuania

e Hagagymnasiet — Norrkoping, Sweden

Many projects on different levels (both students and teachers) and themes have been
developed during this time which has helped to enrich the teaching-learning process and led

to the much sharing of experiences on different subjects.

The school leadership and teaching staff are always looking for opportunities to participate in
educational projects. At present the school is involved in 7 projects linked to the support of the
needs of individual students, careers education, sports and healthy lifestyle and school strategic
goals. Those projects are coordinated by different state and local institutions, including Ministry
of Education and Science, Riga City Department for Education Culture and Sport, Education and

Information Services of Riga City (RIIMC) and others.

Ziemelvalstu gimnazija (Grammar School of Nordic Languages) is a forward-looking institution
that keeps developing and sees continuous professional development as one of the key tools

to achieve its ambitious goals.
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THE METHODICAL WORK IN THE SCHOOL DEVELOPMENT PROCESS

School / Setting: Riga Zolitude Gymnasium

Website: www.zolitude.lv

Principal / Headteacher Svetlana Semenko

Type of school: Secondary school

Phase (Age-range): 7-19

Context Riga Zolitude Gymnasium is located in the capital of Latvia

(Riga), in the calm and peaceful area called Zolitude.

For 30 years, the school has managed to create and maintain
its own unique character. The focus of the gymnasium today
is on high-quality education, the adoption of modern trends in
the development of pedagogical and educational methods, as
well as on the in-depth study of Mathematics and natural
sciences and the development of language skills.

The gymnasium is open to every student and their parents and
aims to meet all the crucial requirements of today's world. The
gymnasium actively cooperates with the Latvian and foreign
educational institutions.

The main aim of the gymnasium is ensure the comprehensive
development of all students, which is why the school offers
educational programmes which enable the study of
Mathematics, languages and Sciences in high school in depth.
In addition to these programmes, a wide variety of cross-

curricular activities and clubs are free for our students, such as
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theatre studio, ballet classes, English and Latvian debates, a
variety of sports clubs and swimming classes.

Our teachers are experienced in taking part in lots of
International projects (Erasmus, Nord Plus, Nord Plus Junior,
Comenius).

The result of teachers’ professional work is a system of
methodical work that helps to find an individual approach to
each student and stimulates the development of those who
are talented as well as providing help for those who need it.
The centre also manages a social psychological support, in
which social educators and psychologists work with students
and their parents, helping to overcome psychological
difficulties and resolving problems with studying.

In total, more than 1440 students are taught in the gymnasium
(so we are the biggest school in Latvia).

The gymnasium is especially proud of the Students’ Self-
Government under leadership programme through which

exciting but serious activities take place in and out of the

gymnasium.

DeTAILS OF CASE STUDY

METHODICAL WORK AT RIGA ZOLITUDE GYMNASIUM

Background information:
Curriculum at Zolitude School:
=  Years 5-9. 3 Programmes of Study (bilingual):
e Majoring in Mathematics
e Majoring in Foreign Languages (English, German)
e General Learning Programme
=  Years 10-12. 4 Programmes of Studies
e Mathematics, Science and Technology (Mathematics & Computer Science);
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Mathematics, Science and Technology (Chemistry & Biology).
Humanities and Social Sciences (great opportunity to learn German, English &
French);

General Studies Programme.

Gymnasium’s vision of Teacher Professional Competence:

Professionalism & teaching skills

Expert knowledge of a subject matter

General Pedagogical/Psychological knowledge
Teamwork skills

Pedagogical approaches to using technology for learning

Information Technology (IT) skills

Professional Development of teachers through the activities at Zolitude gymnasium is the norm

and it comprises the following Basic principles:

Systemisation

Planning

Non-stop continuous development

The Importance of teachers belonging to ateam and the role of each member of it
Teachers’” analysis of their work and the result of their self-evaluation report

concerning their routine activities.

The ways to develop mastery in teaching at Zolitude gymnasium:

Professional development courses
Self-development

Seminars at all levels

Project participation

Contests in Teaching Mastery
Teacher Collaboration research groups
Project groups

School events to improve Teaching

Working together in Subject Departments at school
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e Teacher Training workshops at schools
Professional development courses:

= Qut-of- school:
e Teachers’ personal interest in courses, individual study
e School priorities
= School-based whole-school improvement programmes:
e Critical Thinking Skills
e Improving Computer Skills
e Using Technology (IT) in the Classroom
e Conflict Management Strategies
= School-based:
e Ourteachers lead courses themselves
e Teacher digital literacy as a tool to effective lessons

e The improvement of methodical competence to provide a bilingual learning process
Dissemination of Innovative Experiences Scheme:

= The provision of an effective learning environment
= Positive experience gained in projects, seminars, courses, district-level professional
development days etc. has been shared with other teachers :
e During Staff Meetings, Heads of Department meetings, Senior Management
meetings;
e Within Subject Departments;

e During Professional Development (PD) days.
Professional Development Day (PD day) is a way to share good practice

Every year once or twice a term a methodical day takes place in our gymnasium. Each
methodological day has its own structure, aims and schedule. The aims are usually connected
with most important educational issues and are based on the annual priorities of the

gymnasium 1-2 times a year
= Hands-on creative workshops, Model lessons
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= Qur Strategic Priorities and Themes:

e Delivering an Effective lesson. Modern Teaching methods.

Value of Homework. Effective feedback improves students’ learning.

e Best Strategies for assigning homework.

e Students learning and research skills development.

e Forming Peer and Self-assessment skills of students.

e Using Technology to improve students’ learning.

* Modern methods application of reading skills at different subject lessons. Paying
special attention to bilingual teaching.

e Modern forms and methods to establish a favourable learning environment.
By taking part in evaluation and analysis of the lesson, teachers are able:

e toset the expected outcome of the student correctly;
e tostate and approve all the stages of the lesson, in order to achieve the initial goal;
e toclarify awareness of both teacher and students about how the planned result will

be achieved.

EXAMPLE OF THE RECENT PROJECTS
The Project «The competence approach to the content taught»

Project aim: to work out , probe, introduce gradually the general educational content and

teaching methods for the students aged 1,5 to 18 in Latvia so that students obtain the

important knowledge and skills necessary for the life in the 21st century.

The most crucial project goal is teachers” methodological work
planning and constant cooperation within the class level.

In order to achieve the goal the following objectives should be
performed:

1) The regular meetings of teachers of different subjects;
2) The common aims establishment and work planning;
3) Systematic students’ performance assessment;

4) Analysis of necessary improvements.
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Teacher professional development is a
continuous process

The cooperation of a strong school

Management Team s a basis of gaining

achievements and results

\ The Principal and her team are the
leaders of School Development

The school leadership team has to be confident changes are

necessary. It is otherwise impossible forthe school to develop.

a? | SCHOOL TEACHERS TEAM
b - 5
Lesson

The role of
the family

The
knowledge
acquired in
the project

School subjects
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BENEFITS FOR TEACHERS:

2) motivated students,

1) wide-ranging lessons,

3) new “tools” to work on the

BENEFITS FOR STUDENTS:

reading skill improvement or skill

vocabularv extention
new “tools” to work on the texts.

1) new responsibilities,

(Bilingual education)
3) talented students.

2) various school cross-curriculum
subjects and cooperation

texts.
1) joy of work,
2)
development,

3)
4)

BENEFITS FOR

COLLEAGUES:

We have devised a new content

CREATIVE

ESSENTIAL

ENCOURAGING

EXCITING

THOUGHTFUL

L1~
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MODERN EDUCATION IS STUDENT-CENTERED. SHIFTING
. THE FOCUS FROM TEACHING TO LEARNING

< Results >

Learners’ general abilities and skills

e ¥/ .~ development;
Focusing on hands-on activities;
/S

A The use of IT technologies;

D Changes in Assessment.

Professional Competence of teachers is required to promote and }

realize standards
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DELIVERY OF BASIC VOCATIONAL
PROGRAMMES FOR STUDENTS WITH SEN

School / Setting: Riga Boarding Primary School No 5 — Development Centre
Website: WWW.r5sips.lv

Principal / Headteacher [luta Vilnite

Type of school: Basic school

Age range 7-20

Context In total there are 228 students at Riga Boarding Primary School

No 5 — Development Centre. The students are enrolled into
the school on the basis of an assessment by the State or the
Municipal Medical Pedagogical Commission.
The school has to acquire a license to deliver two Special
Education Basic Programmes;
e Special Basic Programme for students with Mental
Health Disability
e Special Basic Programme for students with Profound
or Multiple Mental Health Disability
After finishing school the students receive a Certificate of Basic
Education.
The school also delivers three Vocational Basic Programmes
where students can be qualified in the following professions:
e Assistant Chef (Programme: “Catering Services”
e Housekeeper (Programme: “Household
Management”
e Builder’s assistant (Programme: “Building and
Maintenance”
After finishing the programme, the students receive a Level

One Diploma in Vocational Basic Education.
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for students with SEN

Training is delivered in small groups in a bespoke way based
on individual special needs and physical and mental health
levels. The school’s management team take every opportunity
to improve the educational environment, for example
adjusting the building to accommodate wheelchair users or

those who require specialist support equipment.

Other information
relevant to Vocational

Programs

We understand that it is very important for SEN students to
use the skills obtained within their studies in real life. Teachers
try to integrate students into real life where possible and
appropriate by encouraging them to participate in different
and relevant activities out of school. Here students can take
part in groups or work individually. This can also help them to
search possible places for an Individual Practical Course, often
with an opportunity to get a job placement after finishing
school.

In school the students take part in organising catering
activities, such as: Birthday Celebrations for those who stay at
school all week; ‘Thanksgiving Breakfast’ to supporters; ‘Chef
competitions’, ‘Newspaper’s Second Life’: as well as helping
to set the tables, serve dishes, bake cakes , decorate rooms

etc. Students undertake these jobs within their own skill level

and capacity.
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In order to improve the social and interactive skills of our
students, we participate in: Erasmus+ projects such as ‘Life
Inclusive” (work and leisure for young people with SEN), the
International Art Festival in Panevezys (Lithuania), XXI
Integration Art Festivals in the Latvian cities and towns of
Kuldiga and Valmiera, ICT competitions and a conference on
‘Best Practices in Teaching Autism in Latvia and the world:

Diagnose, Therapy, Support’. There is also collaboration with

Riga Art and Fashion School and Ogre School.

DeTAILS OF CASE STUDY

Every year, all the teachers in our school take part in different CPD activities. In addition,
vocational teachers come together twice a term to discuss professional outcomes. They
oversee and analyse the learning process and students’ successes, identify problems, find

solutions and sum up the information on work opportunities.

Teachers work closely with companies, where students are going to do work practice, providing
them with the information on students’ individual needs. Catering companies are then able to

adjust the working space to students’ individual needs.

Each public activity aims to increase the students’ self-esteem and self-confidence and gives
them the chance to work in a team and help their classmates. All these are important factors

in their personal development.

The school is constantly improving educational resources to make the learning process better.
In addition, the school also searches for wider opportunities for students to secure employment

after they have left school.
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SCHOOL OUTSIDE SCHOOL
School/ Setting: Riga Imanta secondary school
Website: WWW.riv.lv
Principal: Inglna Helviga
Type of school: Secondary School
Age-range: 6-19
Context Riga Imanta Secondary School is located in the capital of Latvia

(Riga), in the (western) suburb Kurzeme - called Imanta,
situated on the outskirts of Riga.

In total, 783 students are taught in the school, divided into 30
classes (1st to 6th grade in three or four parallel classes; 7th
to 9th grades in two parallel classes, 10th to 12th grade - one
class each). Students at the school study one of three
curricula: mathematics, science and technology programmes,
humanities and social programmes (with in-depth learning of
music) or general education programmes.

The school was accredited in 2012 for 6 years (maximum

term), the next accreditation will be in 2019.

Other background In the last two years the management team (the new Principal
information relating to and deputies) have changed in the school leading to the
this strand of professional | implementation of this new initiative. This was within the
development context of the establishment of a new school development
vision, which includes not only the arrangement of the school

environment, the provision of support to pupils, and other
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important areas, but also new approaches to organising the
whole study process.

The need for change in the organisation of the study process
itself is also required due to state educational reforms. These
focus on the complex competences and interwoven skills of
pupils which means that, in order for students to be able to

work differently, work must also be planned differently.

DeTAILS OF CASE STUDY

Changes in the organisation of the study process in the Riga Imanta Secondary School began
with the idea initiated by the new principal and subsequently discussed collectively and in detail
about the organisation of a carefully planned, coordinated and regular teaching process outside
the normal learning environment: classrooms and schools. The idea is based on the founder of
humanitarian pedagogy J.A. Comansky, a lesson from the 17th century that "... (people) should
be taught to learn as much as possible not from books but from heaven and earth, from oaks
and hornbeams, that is, to learn and study the things themselves, not foreign observation and
conclusions about things." This was the basis for the new project of the school "School outside

school ".

As in the day-to-day learning process, where learners acquire knowledge, skills and
competences in four different areas, it was decided that the out-of-school learning process for
each class would be planned for 5 days during the academic year (2 days in the first semester
and 3 days in the second semester), each day devoted to one of the four areas and career
counselling: "Language", "Basic technology and science", "Art", "Human and society", "Careers

education".

The activities of each day of the project are planned by the teachers of the respective field of
study working with the given class. Teachers agree on the theme to be learned, contact the
representatives of the planned training place and discuss the organisation of the study process

(offers, costs, etc.)
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Prior to the day of the project, teachers:

e Coordinate the planned project activities with the school principal;

e Inform the pupils, their class teachers and parents of the pupils about the place of
the project, time, planned activities there, necessary materials and other relevant
information;

e With pupils, teachers put forward learning objectives, assign tasks to be carried out
at the venue of the project, explain the progress of the work and the expected

result.

On the project day, students (under the guidance of class teachers and accompanying teachers)
go to the agreed place of study and perform the tasks specified previously. After the project
day, the teachers of the subject together with the pupils produce feedback and jointly evaluate

the performance of the pupils (see Appendices 1 & 2)

The "School outside school" project provides students with the opportunity to acquire and
develop competences in different areas in the real environment - to study animals in the zoo,
about the production of electricity in a hydroelectric power plant, about art in the museum,

about trees in the forest, etc.

In the school year 2017/2018, the project "School outside of school" is already being planned
more broadly and more integrated by linking two areas such as "Language" and "Human and

society", "Basic technology and science" and "Art" etc. on each of the project days.

Both pupils and teachers enjoy every day of the project, in which each of them develops their
competences — gains knowledge, finds out, tests, learns, co-operates, performs, evaluates,

shares experiences, etc.

The project is also highly appreciated by the pupils' parents all of whom each year, after signing
the agreement proposed by the school, confirm their consent to the child's study outside the

school premises and possible expenses (entrance fees in museums, science centres, etc.).
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THE METHODICAL WORK IN THE SCHOOL DEVELOPMENT PROCESS

After the school principal Inglina Helviga took office, two study semesters were initially spent
looking closely at the methodical work and the system of its organisation at the school. It was
discovered that teachers have little interaction with each other and mostly work within the

limits of one subject, considering each subject as the most important subject, etc.

In the 3rd semester, the results of the observation and research were analysed and a teacher
discussion was organised focussing on the reform of the educational content of the country
and the need to change the methodical work system. This involves working differently
(according to the new content of education) and implementing new approaches to planning
and delivery. Staff identified the need for change and decided to modify the system of
methodical work of the school, applying it to the school's development vision and the reform
of educational content in the country. As a result, a new methodical work model was
developed, which was introduced and is being implemented in the current school year (4th

semester).

METHODICAL WORK MODEL AT RIGA IMANTA SECONDARY SCHOOL

1. Firstly, the teachers jointly agreed on the essential shift in methodical work from the old

system to the new, modern system.

Shift of methodical work accents

From... To...
Teaching subjects promotional = Lesson
activities
Examples of good practice in the story — Examples of good practice in
everyday life
Lessons observation — = Lessons observation — Opportunity to
As a test for nervous system improve professional competence
Observer — foreign, as a threat =»> Observer - friend, supporter, advisor
One person responsibility => Co-responsibility, affiliation
Result analysis in papers => Result analysis in conversations
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2. The school methodical work structure was further developed. All teachers were divided into
5 major groups: 1st-2nd grade teachers' group, 3rd-4th, 5th-6th, 7th-9th and 10th-12th grade
teachers' groups. This means that, in each large group, there are about 10 different subject
teachers who work with the same pupils on a daily basis. Considering the risks that could occur
while working in very large groups, it was decided to divide these large groups into smaller ones

including 3 — 4 subject teachers (see the structure of the methodological work below)

Structure of the methodical work

Methodical council

‘ PRI NI ATIVEL ey b-' L X ,
ndipo?

e T

3. Taking into account the school's development vision and trends in the field of education in
the country, the priority of methodical work at school for 3 years is: Improvement of learning

competence in a diverse, competence-based learning process.

In each of the large methodical groups that were set up, there was discussion about how well
this priority was understood, and sub-priorities were established according to the group's
understanding. For example, we understand that the improvement of learning competence in
a diverse learning process is: a positive atmosphere in the classroom; elements of games in

classrooms; environmental change; a research activity, etc.

Each group presented their views to the rest of the groups, resulting in a long list of sub-
priorities or activities, within the overall priority of improvement of learning competence in a

diverse and competence-based learning process.

LEADING TO LEARN TOGETHER 56



_ School outside school

Priorities in methodical work
3 school years

Improvement of learning competence in a diverse, competence-based learning process.

How do we
understand the

priority?

4. Being aware of the risks that could arise in the daily co-operation between teachers of 10
different subjects, a methodical group work model or system was created, in which the
teachers would plan and organise their work in smaller groups on a daily basis, i.e., each of
the large groups of teachers was divided into 3 smaller groups (every 3 or 4 different subject

teachers).

Priorities in methodical work

Big methodical group 1
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5. And finally, tasks were assigned to each major group that independently organises work in

full or small groups (as needed).

Work of methodical groups

Collaboration meetings in big or small groups every Tuesday from 15.00 - 16.00.

During the semester, each large methodical group plans, organises and analyses the
Project «School outside school» activities.

Every large methodical group chooses 2 main sub-priorities to work in the 1t semester.
During the semester, each teacher offers their small methodical team colleagues 1 open
lesson, which reveals the selected sub-priorities.

During the semester, each teacher observes the rest of the 2- 3 open lessons prepared
by their colleagues from the small methodical group.

Lessons analysis — feedback is done after the presentation and observation of the lesson.
At the end of the semester, the large methodical group analyses the experience learned
from the lessons of small methodical groups and sets the sub-priorities for the 2nd

semester.

The new methodical work model offers teachers the opportunity to:

Meet at least once a week and talk to one another (consult, give or receive advice and
support, discuss problem situations and seek solutions, share impressions and
experiences, etc.);

Find out what topics are learned in other subjects, find similarities and integrate this
information into their lessons;

Collaborate on planning and conducting lessons, activities of the project "School

outside school", etc;

Create a culture of trust which enables colleagues to provide constructive criticism
Watch lessons and gain new experiences from other colleagues;

Show lessons to their colleagues and get feedback;

Work with a common understanding on the priority and sub-priorities of the school

methodical work, etc.
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Appendix 1
: “ : ”
Project “School outside school” (SOS)
April 13, 2017
Grade | Curriculum Theme to be The achievable result Training | Contact
Area learned (what students will learn place, teacher
to do, learn, etc.) resources
needed
for
students,
teaching
supplies
la Humanand | Transport earlier To learn about different Railway Marija
society and now types of transport and Museum Berga.
transport workers
1b Language Book To get acquainted with the | National Marija
systematisation biggest book collection and | Library Keisa
the meaning of the language
in a human’s life
1.m | Humanand | From grain to bread To learn about different Bakery Kristine
society professions in bread “Laci” Zingite -
production process Otisone
2.a Language | Message type essay | Enjoy winter pleasures in Imanta Ineta
the Imanta forest. Learn to forest Alksne
write an essay
2.b Art. Basic The Sun To learn about the Sunand | Museum Inga
technology the Solar System. To colour of the Eglite
and science a plaster sun model using Sun
acrylic paint.
2.C Language Book To learn about the meaning Imanta Anita
systematisation. | of the language in a human’s | Library Kleina
Literary conference life and A.A.Milne's
"Winnie the Pooh and His
Friends" literary images.
Participate in the drawing
contest.
2.m Basic Seashore Students will get introduced | Jurmala. Aigija
technology | and coastal dunes to the world of sea plants Suitable Gravite
and science and animals, will do clothes, a
measurements notebook
and a pen
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3.a Language Book To learn about the meaning Imanta Inese
systematisation. | of the language in a human’s | Library Dundure
Literary conference life and A.A.Milne's
"Winnie the Pooh and His
Friends" literary images.
Participate in the drawing
contest.
3.b Human and Healthy eating, Get acquainted with the "Lido" Ingrida
society table setting culture history of the catering nutrition | Bernane
company "Lido", learn to set | school
the table
3.c Basic Tree Learn to recognise different The Zane
technology circumference, plants, trees. To study tree Imanta Lama
and science | plant diversity in buds. Learn to measure tree forest.
the forest circumference, transform the | Weather-
results into larger units of suitable
measurement. clothes, a
ruler, a
notebook
and a pen
3.m Art To learn about the Learn to appreciate the National Iveta
book systemisation | national language meaning Library | Veinberga
in a human’s life
4.2 Basic Insect diversity To learn about insect Latvian? | Rita Madi
technology diversity and their circle of Nature
and science life Museum
4.b Basic Insect diversity To learn about insect Latvia Laura
technology diversity and their circle of Nature Gravite
and science life Museum
4.m Art Painting original, Get acquainted with the Latvia Gita
reproduction, copy collection of art works, National Zelka
analyse works of art Art
Museum
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NOVEMBER 30™ 2016

School outside school

SCHOOL OUTSIDE SCHOOL

Appendix 2

THE RESPONSIBLE THE
METHODOLOGICAL

SCHOOL SUBJECT,

ACHIEVABLE RESULT

THE PLACE OF STUDIES, THE RESOURCES

CONTACT PERSON

COMMITTEE THE TEACHER OF THE SUBJECT
FORM THE THEME OF ACQUIREMENT (WHAT WILL THE STUDENTS GETTOKNOW, | NEEDED FOR STUDENTS, TEACHING AIDS | | WHO HAS PLANNED THE
(THE LEADER OF THE LEARN TO DO, ETC.) LECTURE)
COMMITTEE)
FOREST, PARK (IMANTA)
MC OF
gA e IR ABILITY TO EXPRESS SOME UNITS OF | TAPE — MEASURE 1,5 M LONG
MEASUREMENT WITH OTHER, TO
8 AND THE MATHS INSTRUMENT “WOOD AT YOUR
5 PRINCIPLES OF UNDERSTAND THE DIFFERENCE NOSE” IVETA VEINBERGA
SCIENCE” SPHERE LENGTH AMONG NON — TRADITIONAL

5M METHODS OF MEASURING. WRITING — MATERIALS

(LAIDINA)

WORK SHEETS
GERMAN LANGUAGE GERMAN LANGUAGE — THE ABILITY
GENDER OF NOUNS, TO COMPARE NOUNS IN GERMAN, LIGITA BISENIECE
62 A TaIE ARTICLES ENGLISH AND LATVIAN LANGUAGES.
“LANGUAGE”
68 SPHERE THE MUSEUM OF NATURE
" RUSSIAN — THE ABILITY TO COMPARE
6 (S.LUDZENIECE) NOUNS IN RUSSIAN AND LATVIAN. TO
RUSSIAN KNOW THE NAMES OF ANIMALS IN INGA TARASOVA
ANIMALS RUSSIAN.
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School outside school

“FORUM CINEMA”

MUSIC MOVIE “NEWCOMERS”
A MC OF “ART”
7 ABILITY TO EVALUATE THE HARMONY
SPHERE MUSIC AS A PART OF OF MUSIC AND THE PLOT DURING THE MUSIC LESSON THE | ALDA BULA
78 (A.LIKANSE) ' STUDENTS WILL DISCUSS AND FILL
CULTURE
IN THE WORK SHEETS MADE BY
MUSIC TEACHER
AEIMA, THE CABINET OF
FORM 8" > , THEC °
MINISTERS
GET ACQUAINTED WITH THE
EXCURSION, LECTURE
BUILDING OF SAEIMA, WORK OF
” MC OF “A HUMAN SOCIAL SCIENCES DEPUTIES. (THE CLASS IS DIVIDED VISITING THE ROOMS OF BOTH
AND SOCIETY”
>0 LEGISLATIVE POWER AND | /NTO 2 GROUPS) PLACES JANIS LUSIS
" SPHERE
8 EXECUTIVE POWER OF STUDENTS MUST HAVE THEIR
(S.IGAUNE) LATVIA

FORM 8“1

GET ACQUAINTED WITH THE CABINET
OF MINISTERS, WORK OF DEPUTIES.

IDENTITY CARDS

NECESSARY WORK ACCESSORIES:
PAPER, PENCIL FOR MAKING
NOTES
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I Whole school approach to ensuring high quality teaching and learning to
e improve rates of pupil progress through a series of practical activities

WHOLE SCHOOL APPROACH TO ENSURING HIGH QUALITY
TEACHING AND LEARNING TO IMPROVE RATES OF
PUPIL PROGRESS THROUGH A SERIES OF PRACTICAL ACTIVITIES

School/ Setting: Riga Special Primary Boarding School No1 — Development

Centre
Website: http://www.rlsips.edu.lv/
Principal: Laila Lapina

Special Primary Boarding School for students with mild,

Type of school: . s
P moderate and severe learning disabilities

Age-range: 6-18

Context = Riga Special Primary Boarding School No 1 -
Development Centre, established in 1923, caters for
210 students with special needs.

= The school is a part of the municipal school system of
Riga and also a part of the Latvian general school
system. The national budget pays for:

e the education of all children with special needs —
this is benchmarked funding for institutions of
special education

e teacher salaries and maintenance costs of special
education institutions

= Pupils are referred to our school through special
national or local commissions

= We have 2 special education programmes:
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I Whole school approach to ensuring high quality teaching and learning to

e improve rates of pupil progress through a series of practical activities
e For learners with intellectual disabilities
(21015811)

For learners with severe intellectual disabilities or

multiple severe disabilities (21015911)

= We have 2 vocational education programmes:

Housekeeping (code 2254501),
Bookbinding (code 2281401).

Other background
information relating to
this strand of professional

development

DeTAILS OF CASE STUDY

The aims of our school:

Raising the quality of teaching in the educational
environment:

Provision of a professional, qualitative and goal-
oriented educational process

Individual approach to each student that seeks to
incorporate international practices and takes into
the account individual capabilities

Increasing teachers’ in-depth understanding of
pedagogical, psychological and social aspects of
education

Increasing teachers’ hands-on experience and
expanding their professional horizons

Support trust in the professional abilities of

teachers

= The school’s Middle Leadership Team supports the senior leadership team by co-

ordinating key aspects of teaching and learning by supporting all teachers in their work.

= Based on the practical needs of the school and the aims set in the annual development

plan, the Middle Leadership Team plans the necessary tasks:
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I Whole school approach to ensuring high quality teaching and learning to
e improve rates of pupil progress through a series of practical activities

e Coordination of teachers’ cooperation in the preparation and planning of
educational work (teachers’ work plans, thematical plans, individual
development plans for students).

e OQOverseeing the provision and supply of necessary resources.

e Organization of tasks in relation to education process (e.g. further-education
seminars, individual and group consultations for teachers, open classes).

e Evaluation of teaching approaches — lesson observation.

e Encouraging teachers to exchange experiences by observing classroom
interaction.

e Organisation of continuous professional development (courses, seminars,
conferences) in order to promote exchange of information, knowledge,
methodological resources and cooperation between educational professionals.

e Cooperation with other educational institutes, organisations and schools.

e Participation in school council.

e Regular updates on documents and information resources.

e Innovation and systematic update of teaching and learning resources, providing

easy access to every teacher.
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Continuous Professional Development Planning and
realization Process in Riga Secondary School No 53

CONTINUOUS PROFESSIONAL DEVELOPMENT
PLANNING AND REALIZATION
PROCESS IN RIGA SECONDARY SCHOOL NO 53

School/ Setting: Riga Secondary School No 53
Website: www.r53vsk.lv

Principal: Inguna Slapina

Type of school: Secondary School
Age-range: 7-19

Context

Riga Secondary school No 53 is situated in Riga in Latvia. It was

founded 56 years ago. In the 2017/18 academic year, there are

444  students on roll.The school implements three

programmes:

e 67% of the students follow a Basic Education National
Minority programme

e 16% of the students are enrolled in a Special Education
Needs programme for students who have language
disorders and other special needs

e 17% of the students follow a Secondary Education
National Minority Programme focusing on Mathematics,

Natural Sciences and Technical.
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Continuous Professional Development Planning and
realization Process in Riga Secondary School No 53

There is a Prolonged Iliness Educational Training Centre (ISIAC)
for the students of Zemgale District (5% of the number of
students) in the school. The Prolonged Iliness Educational
Training Centre also cooperates with the Children's Clinical
University Hospital, which provides education for students

who are ill in a hospital.

Other background
information relating to
this strand of professional

development

DeTAILS OF CASE STUDY

There are 60 teachers working at the school, all have higher
pedagogical education and further education in line with the
Cabinet regulations. 77% of the teachers have got a Master's
degree, 3% are completing a doctor's degree and 1.5% have a
doctor's degree in geography.

Many teachers work in multiple settings, as well as in the ISIAC,
which demands constant improvement of teachers’

professional qualifications.

The professional competence development plan for the teachers of Riga Secondary School No

53 for the school year is developed at the beginning of September. The plan includes:

= Name;

= Subject and position;

= The topic of the training course or seminar;

=  The number of training hours;

= The venue orinstitution where the training is planned;

= The issue date of the certificate of participation

(See Annex 1)

The three-colour marking shows the progress of the plan. During the term the plan is perfected

and adjusted if needed. The changes are recorded in blue. At the beginning of the second term,

in January, the plan is updated and re-approved by the principal.
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I Continuous Professional Development Planning and
e realization Process in Riga Secondary School No 53

At the end of the school year, the implementation of the plan is analysed at the School

Methodological Council meeting.

A summary of the four factors is reflected in the Teacher Professional Development

Competence Plan school year XXXX / XXXX.

Four factors are taken into account in the process of elaboration of the teacher's professional

competence plan (See Annex 2):

1. Current State legislation;
2. School development plan for 3 years;
3. The topicality of the school in a particular school year, consisting of:
e C(City priorities in a particular school year
e The priorities of the School Methodological Council in a particular school
year
e Conclusions that the school gained from the analysis of the results of the
survey of learners, parents and teachers;
4. Avariable that can not be foreseen and scheduled. As a variable factor it is possible
to mention:
e purchase of new hardware or software that requires teacher training;

e the project implemented requires additional training to better implement

the planned activities.
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Continuous Professional Development Planning and
realization Process in Riga Secondary School No 53

Annex 1

Continuous Professional development planning, school year xxxx/xxxx

Status:

[ ] PLANNED

[ ] AccompLISHED

[ ] ISHAPPENING

Teacher | Subject Name of the Location Accomplished (date,
= professional ) document)
= =]
s development =)
(7] I
courses
RIGAS-53.VIDUSSKOLASY
PEDAGOGU-PROFESIONALAS-KOMPETENCES-PILNVEIDES-PLANS-2016./2017.MACIBU-GADSY
(ar-korekcijamuz-05.01.2017.)€
L
: IIEPL.-_\.\’OTS: o : PASLAIKNOTIEK: © I: IIZPILDTTS: o
k L
Pedagogsvirds, Micibuprieksmets<(-i),’| 2 Profesionilis-pilnveideskursu B Norisesvietao Datipar-izpildes
uzvardso klaseo g nosaukumso g g
8 g2
P » =
1 B Vizuilis- mikslas|@ | Pedagogu- profesionilo: kompetenéu| 12ha| RIIMC= 25.10.2016.9
pedagogs? pilnveide- vizuilds- mikslas- un- interesu Kvalfikicijascelianas-
izglitibas: programmas:  isteno$anai: dokuments2
kompozicijas pamatu-apguves
c Pedagogu- profesionilis- kompetences-| 36hc| Latviesu valodas-( 08.06.2017.9
pilnveide- darbi- ar reemigrantiem' un agenttirac Kvalifikdcijas celianas
Imigrantiem?2 dokumentsc
] Seminars: “Jaumaisunaktuilais Bilingvala-| 3he | Rigas-33.vidusskolac |22.12.2016.9
izglitiba "o MK protokolsa
o Pimas- palidzibas- pamatzinasanu- 12| 12hc| Biedriba-  “Latvijas-| 07.1.2016.5
stundu’ apmaicibas kurss- bez- zindfanu: Sarkanais Krusts"z Kvalifikacijas celfanas
parbaudes2 dokumentsc
a Akustika macibuiestadéso 36hz| Latvijas arhitektu- 12.01.20179
savienibas Kvalifikdcijas celfanas
sertificésanas-centrsc | dokumentso
o ProfesionalaskvahfikacyasprogrammmaIT | 6he | SIA“Uzdevumilv™e |21.12.20165
jomac Kvalifikdcijascelianas
dokumentsz
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] Continuous Professional Development Planning and realization Process in Riga Secondary School No 53

Annex 2

Continuous Professional Development planning in Riga Secondary School No 53

I. LEGISLATION AND

REGULATION
Il. SCHOOL DEVELOPMENT City priorities for the school CLEL RIS
achievements during the
PLAN year school year
TEACHERS' PROFESSIONAL y
DEVELOPMENT PLAN
SCHOOL YEAR
XXXX /XXXX
11l. SCHOOL'S ACTUAL Methodological Council State and School diagnostic
NEEDS sets priorities work results analysis
Analysis of survey results
IV. VARIABLE FACTOR (Student Surveys, Teacher State examlnatl_on results
Surveys, Student Parents analysis

Surveys )
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Collaboration with parents

COLLABORATION WITH PARENTS

School/ Setting: Riga Pre-School No 273
Principal: Svetlana Lugovaja
Type of school: Pre-school

Age-range: 1.5-7

Context

Riga Pre-school No 273 was founded in 1989. We provide pre-
school education programme for national minorities —
01011121. The pre-school is co-financed by the municipality
and National government. There are 11 groups in our school

working 12 hours a day.

Staff of the pre-school

Teaching/Pedagogical staff Technical staff
e Headteacher e Head of the holding
e Deputy Head unit
e Head of the unit e Nurse
e Teachers—22 e Teacher assistants — 11
e Music teachers — 3 e Cooks—3
e Latvian language e Laundry managers —2
teachers -3 e Handymen-3

e Psychologist
e Speech Therapists - 2

DeTAILS OF CASE STUDY

To create successful partnerships with parents, our teaching/pedagogical staff use a variety of
collaboration strategies:

LEADING TO LEARN TOGETHER 71



Collaboration with parents

Y 4

—

Individual
collaboration

Conversations;
academic
conversations;
individual
consultations

Types of collaboration with

parents

[
'\.\l___,.f—
~

Collective
collaboration

Parents” meetings;
joint creative
workshops;

parents’ involvement
in preparation of
celebrations;
competitions;

Joint celebrations &
activities,

Open lessons; Open
door days

Informative
collaboration

Exhibitions by
children and
parents;
information stands
for parents;
questionnaires;
posters, photos;
advice, guidance &
recommendations;
children’s
portfolios.

Our experience has shown that parents have little or no information about what is happening

in the school. Three years ago we decided to improve and develop types of collaboration with

parents. We did this by developing a questionnaire which would ascertain parents’ views about

what types of collaboration was most useful to them.
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Collaboration with parents

Parents' opinion about types of
collaboration
| | |
‘\% 0 . 60" ‘0& . 0‘0‘9 .o Q 6
& a o‘t*%v &“‘@ 5 d é@? Q‘f}\o c.&\\ S é“’& S
S 2:‘9 & 01\4 & & Q‘Qe? & “500 \}é}
=0 ,9.\4‘ ® @c‘ © o Ré(@ &
SR & 06& &
éé\o&“ 6@5\ C
QP

After analysing the responses, we concluded that individual conversations, involving parents in
the organisation of celebrations and exhibitions, open door days, joint creative workshops are
the most popular types of collaboration leading to parents being more actively involved in the
school life of their children. We decided to involve parents in joint planning processes for

activities, not only as participants but also as organisers and moderators.

e e —r— T —— =y r— T ——

Common activities with parents of children Various exhibitions are reqularly organized
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] Collaboration with parents

Teachers supported parents by helping to write scenarios, preparing learning materials etc. The

real success was that the initiative came from parents themselves. As a result, we now have

regular sessions with parents such as creative workshops, performance and competitions.

Why collaboration between parents and teachers is needed?

1.

2
3
4.
5

Collaboration helps promote a child’s social skills;

A child’s skills are developed over time, their needs are noticed;

The learning needs of a child can be more closely matched;

Parents receive training and gain knowledge in pedagogy and child psychology;

It helps to develop a child’s personality — building self-esteem, providing support and

developing parents’ understanding

When collaboration between parents and teachers is based on mutual trust and respect, this

has a huge impact on the overall development of a child’s personality. Children learn first in

families — the task of schools is to continue the positive learning.
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_ Nomination “The best
I

teacher of the year”

NOMINATION “THE BEST TEACHER OF THE YEAR”

School/ Setting: Riga Pre-school “Blazmina”

E-mail: rpiiblazmina@riga.lv

Principal: Dace Skuja

Type of school: Local Authority Pre-school

Age-range: 1.5-7

Context e The pre-school institution is responsible for delivering

the general pre-school educational programme. The
aim is that children acquire the skills needed for
primary education through a programme that is
implemented by a creative and professional team of
employees.

e Teachingis carried out in 11 groups from 7:00 a.m. till
7:00 p.m. and is organized by pre-school teachers and
pre-school teaching assistants.

e 218 children currently attend the institution.

e The main form of education is integrated play activity
which covers aspects of natural sciences, social
sciences and ethics, mathematics, language,
technologies, domestic science, art, music and physical
activities.

Structure of the leadership team:

1. Head teacher —leads and manages the school

2. Deputy Head (Teaching and Learning) — oversees the
work of teachers

3. Deputy Head (Business and Finance) — oversees

teaching assistants and technical staff
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_ Nomination “The best
I

teacher of the year”

Other background 1. The evaluation of Continuous Professional
information relating to Development (CPD):

this strand of professional e Record of courses in the VIIS information system of
development the institution — pre-school teachers and principals

have to attend professional development courses
(36 hours) every three years

e Annual survey — teachers evaluate existing
competences and identify what they want to learn in
future

e Deputy head collects the information, presents it at
the meeting, keeps track of it and offers an
opportunity for teachers to attend the courses

e Courses, projects, experience etc. are included in

annual plan.

2. Types of CPD:
e Participation in courses and seminars — feedback
afterwards, sharing experiences with colleagues
e Open lessons:
- pedagogical observation,
- analyses — achieved results, suggestions,
- plan of the lesson, workout of teaching
materials, dissemination of the best practice
e Presentations of Bachelor’'s or Master’s Thesis by
teachers who still study
e Guest speakers from other pre-schools: team
building, Mathematics, Speech development etc.

e Cooperation with schools — ensuring smooth

progression from pre-school to school:
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Nomination “The best
teacher of the year”

e visiting the school, getting to know
requirements
e visiting the pre-school, discussions on how to
prepare children so that they can more
succeesfully move to the main School
= Experience Exchange with other pre-schools — 2 trips a
year
= Cooperation with other institutions in order to
broaden knowledge in different aspects:
e questions of security — State Police, Emergency
Service, State Rescue Service
e lectures prepared by Riga City Council Welfare
department specialists — healthy food, the role
of fathers in  children’s  upbringing,

aggressiveness, the formation of addiction etc.

3. Evaluation of teachers’ professionalism:
e Collaboration in the team
e Self-control
e Quality

¢ Dissemination of experience

4. Nomination “The best teacher of the year”

DETAILS OF CASE STUDY
The main criteria:
Attitude towards work:
¢ planning,
e quality of lessons,

¢ planning and management of walks,
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Nomination “The best
teacher of the year”

e cooperation with children (speaking, everyday upbringing),

e design of children’s work,

design of birthday calendar,

exhibitions

Cooperation with parents:
e problem solving,
e qualitative information display for parents,

e discussion afternoons with parents.

Self-control:
e observance of administration’s recommendations and instructions,
e well timed handing over of parents’ meetings protocols,
e completion of children’s visit logs,
e implementation of educatees’ safety training,
e filling in of children’s progression evaluation data card,
e attendance at consultations and lectures by guest speakers

e timely handing over of work schedule, self-esteem (attended self education courses,
observed classes led by colleagues at the institution, organised thematic afternoons),

e quality and quantity of self-made didactic games,

e organised exhibitions in the group,

e carried out practice for the teachers of the institution,
e introduced innovations at the institution,

e looking after environment in the group (decorations according to season, upcoming
holidays, order on shelves, caring about indoor plants, flowers in the group),

e |ooking after environment in the play-ground (tidiness of the toys box and sandbox —
sand outside the box is swept up and the box is covered up after play sessions).
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Teacher collaboration and the organisation of

methodological work at school
“‘

VENTSPILS
1. PAMATSKOLA

TEACHER COLLABORATION AND THE ORGANISATION
OF METHODOLOGICAL WORK AT SCHOOL

School/ Setting: Ventspils Elementary School Ne 1

Principal: Sandra Sulce

Type of school: Basic education

Age-range: 6—-16

Background The school is located in Ventspils city. It was founded in 1923.

School Year 2017/2018:
e number of students in Grades 1 —6:259 (age 6 -12)
e number of students in Grades 7 —9: 115 (age 13 - 16)
Total number of students: 376

The number of teachers: 38.

The school accomplishes the following licensed educational
curricula:
e general elementary education curriculum;
e second level general elementary education (7" to 9t
grade) curriculum in Humanities and Social Studies;
e second level general elementary education (7t to 9t
grade) curriculum in Maths, Science and Technology;
e special education curriculum for students with
learning difficulties.

The school was last accredited in 2017, the next accreditation
isin 2023.
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] Teacher collaboration and the organisation of

methodological work at school

Other background From 2013 -2015, at the initiative of Local Municipality, the
information related to this | school had participated in a project run by the Academic
direction of professional Centre of Natural Sciences called "Improving the efficiency of
development teachers' performance in Ventspils comprehensive schools".
As a result of this project, previous methodological
commissions  were  reformed into  Methodological
Collaboration Groups, which organised lesson visits and
observation, teachers' cooperation in lesson planning, good
practices etc.

In 2017 the school became a pilot school for the project
"Competency Approach to Learning Content". There are 2
teams in the project - primary school (Grades 1-6) and
elementary school (Grades 7-9), involving a total of 15
teachers. The whole school is undertaking intensive work on

implementing the introduction of the competence - Thinking

and Creativity.

DeTAILS OF CASE STUDY

The school offers a comprehensive programme of basic education, moving towards

humanitarian pedagogy and a Latvian education program.

Priorities:
e Effective teaching and learning processes.
e Personality development in a value-oriented school environment.

e Creativity as the norm in different school activities.
In order to realize these priorities, the professional development for teachers is essential.
There are three main points:

* The methodological board defines the needs of the school in the teaching and learning

process.
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] Teacher collaboration and the organisation of

methodological work at school

e Methodological commissions - working groups, looking for solutions, ways to achieve

the intended result.

e Teachers' cooperation describes the progress of the school's professional development.

1. The methodological board

Staff:
e Head of Methodological board - deputy director;
e School principal;

e Heads of Methodological commissions.

Aims:
e To create a modern environment in which teachers and students can work creatively;
e To ensure methodological and practical support for teaching, research and cognitive
work, implementation of innovative ideas;
e To emphasize the novelty of the new content competency-based approach in general
education standards and curricula;

e To promote collaboration between teachers.

Tasks:

e Provide methodological support to teachers, creating a favourable learning environment

for the exchange of ideas, experiences and thoughts;

e Coordinate the assessment of diagnostic and test work and analysis of learning

outcomes by aspect;

e To promote the professional mastery of teachers, self-education and further education;

e Maintain cooperation with Methodological Commissions in the city on a regular basis.

2. Methodological commissions

There are 5 commissions:
e Mathematics, Science and Technology;

e languages;

I ——
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] Teacher collaboration and the organisation of

methodological work at school

e Art, humanities and sociology;
e Primary school;

e C(Class teachers.

School Year 2016/2017 - the Aim:

Developing a reading strategy for improving reading literacy and organising reciprocal

collaboration in order to promote productive learning for students.

Forms of work:
1. Planning semester activities, events and Olympiads, which provide a differentiated
approach to students in the learning process and promote student motivation.
2. Collects, analyses, shares and disseminates the experience of teachers in the school and
across the city.
3. The exchange of creative ideas.

4. The development of research work.

3. Teachers' cooperation

N

Lesson observation Teachers' learning / collaboration groups

[. Lesson observation.

The main purposes of the observation:
e To evaluate the quality of the learning/teaching process;
e Get experience;

e Provide personalised support.

During post observation discussions, the colleague thoroughly evaluates the teacher's
performance and students’ learning and makes decisions about further action. To make it

easier three different worksheets were designed:
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Teacher collaboration and the organisation of
methodological work at school

Worksheet 1 (Appendix 1).

The Aim:
e To observe organizing student cooperation during lessons; they have to work in groups
or in pairs.
e Two teachers observe the lesson. One - teacher's activities, the other - students'
activities. (The next time the roles are changed).

e Both are being evaluated - the process and the result for two lessons.

Worksheet 2 (Appendix 2).

The Aim:
e Evaluate the purposefulness of observed lesson:
- are the results to be achieved and criteria understandable for students, clearly
formulated and measurable?

- did students receive feedback from teacher and did students give feedback to

teacher?
- do students succeed in reaching desired outcome?.

e Observe methods, approaches, organisation.

Worksheet 3 (Appendix 3).

The Aim:
e Support the professional development of teachers by providing feedback and
suggestions on improving teaching and pupils’ learning during lessons.
e Evaluate what’s happening in the lesson and record the ongoing activities.

e To provide teacher support on request, with particular reference to what was observed

in the lesson.
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L] Teacher collaboration and the organisation of

methodological work at school

Il. Teachers' learning / collaboration groups.

Development of Learning Groups

2013/2014 Collaboration and cooperation

2015/2016

2017/2018 Competency-based approach in general education content

The main area of actions in school year 2016\2017

Primary school (Grades 1-6) Elementary school (Grades 7-9)

Problem solving, knowledge designing, | Literacy strategies for learning.

developing literacy skills.

Results of collaboration:

When the learning outcomes of pupils are understood, the approach to learning is
strengthened.

Established student-centred learning planning and teacher collaboration at school level
as a routine practice.

More regular lesson visits and lesson observation.
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] Teacher collaboration and the organisation of

methodological work at school

e After school lessons "Express of the Meadow School", languages and sciences for
Grades 5-6.

* Integrated lessons.
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Teacher collaboration and the organisation of

I methodological work at school

Appendix 1, Ventspils Elementary School Ne 1

EVALUATION OF LESSON OBSERVATION —ASSESSMENT SHEET

Number of pupils in [€sSoN.......cccccoveviveieiiiiec
SUDJECE .ot
TEACNE it

Name/Surname of the ODSEIVET ...

The purpose of the observation — organising cooperation during lessons.

THEME OF The IESSON ..ot e et

Planned achievable result for the pupils during the lesson:

I ——
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] Teacher collaboration and the organisation of

methodological work at school

Appendix 2, Ventspils Elementary School Ne 1

OBSERVING AND EVALUATING LESSONS — ASSESSMENT SHEET

SUDJECL. ...

TRACKET ... .o

Theme Of the I@SSON .........ooiii e
Observer (NAME, SUMN@ME) .........ocviiiieeiee e

The purpose of the observation — evaluate the purposefulness of given lesson

Criteria +/- | Evidence and facts that point to prove the criteria

The results to be
achieved and criteria are
understandable for
students, clearly
formulated and
measurable (e.g. if it is
possible to learn during
the lesson, is it possible to

check it?)

Cooperation between the
teacher and pupil to
identify achievable

results.

Assignments carried out
by pupils that are focused
on achieving the required

outcomes.
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methodological work at school

Assignments that make
the pupils create, judge

and explain.

Assignments are designed
in a way that ensures that
pupils  cooperate and

work together.

Feedback is reciprocal
(pupils give feedback
about their
achievements, and the
teacher gives feedback to
each student about their

achievements)

Feedback is clearly stated

and useful

(What | can do, what is
successful? What hasn’t
worked? Why? What to

do about it?)

Other observations and comments

Signature of observer :

Signature of teacher
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Teacher collaboration and the organisation of
methodological work at school

Appendix 3, Ventspils Elementary School Ne 1

OBSERVING AND EVALUATING LESSONS — ASSESSMENT SHEET

Number of pupils in lesson ...........

Y] oot SRR

Theme of

1T Yo ] o F TP
ODBSEIVEr (NAME, SUIMGIME,) .vvveiiieiie ettt

The purpose of observation the lesson — evaluation of the quality of learning process in the

classroom.

Observations and comments:

Signature of teacher:
Signature of observer:
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within one year group

A Q VIDUSSKOLA

COLLABORATION OF TEACHERS WORKING WITHIN ONE YEAR GROUP

School/ Setting: Ventspils Secondary School Ne 6

Website: www.6bvsk.ventspils.lv

Principal: Valentina Jankovska

Type of school: Secondary School

Age range: 6—-19

Background Ventspils Secondary School Ne 6, founded in 1983, provides

educational study programmes in two languages - Latvian and

Russian.

The school accomplishes the following educational
curricula:
e general elementary education curriculum;
e general elementary education curriculum for
national minority;
e general secondary education curriculum in Maths
Science and Technology;
e general secondary education curriculum in Maths
Science and Technology for national minority;

e general secondary education curriculum.

In the school year 2017/2018 the implementation of the
following curricula started:

e second level general elementary education (7% to 9t
grade) curriculum;

e second level general elementary education (7™ to 9t

grade) curriculum for national minority;
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Collaboration of teachers working

within one year group

e general secondary education curriculum (part-time
studies, distance learning)
e general secondary education curriculum for national

minority (part-time studies).

School Year 2017/2018:
e number of students in Grades 1—3:196(age7-9)
e number of students in Grades 4 —9: 347 (age 10 - 15)
e number of studentsin Grades 10—12: 141 (16-19+...)
Total number of students - 684

The school was accredited in 2012 - the next accreditation will
be in 2019.
Other background From 2013 -2015, at the initiative of Local Municipality, the

information related to this | school had participated in the project "Improving the
direction of professional efficiency of teachers” performance in  Ventspils
development comprehensive schools", run by the Academic Centre of
Natural Sciences. In the school year 2014/2015 the main focus
was on lesson planning, the structure of the lesson, stating
the outcomes to be achieved, selection of suitable methods
and approaches for the effectiveness and productivity of the
lesson; evaluation and task selection, leading to the desired
outcome. Particular emphasis was placed on the importance
of reading literacy in all subjects. During the teaching process,
active lesson visits with observation and sharing of
experiences took place. Teachers' learning/collaboration

groups working within the same year group were formed.

DEeTAILS OF CASE STUDY

The way in which teachers collaborate has changed following the discovery that there is no
unified strategic approach for teachers to develop students’ persistent skills of text analysis in

such a way that these skills are meaningfully used in different subjects. Teachers’ learning /
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within one year group

collaboration groups working within one class were formed in order to improve the specific

skills (reading literacy) of one class of students.

Organization of the process:

. anl )l =k &
— e analysis

Ineachclass, Ineachclass, of achieved,
problems / the ‘small T_ean:hersuse the further
difficulties reading cifferent actions -anew
withreading literacy goal methods anq or extisting aim
literacy were wasraised tasks according

identified tothe aim

In the initial phase of teacher collaboration, teachers had to identify problems / difficulties
individually in each class and prepare teaching methods / techniques for meaningful reading
literacy for students. In the subsequent process and in the joint planning of activities in the
team, the results to be achieved were set for each class group / class. During a fixed period of
time, teachers used different methods / techniques and tasks related to the development of
reading literacy in a particular class in their teaching process, according to the stated aim. At
the same time, lesson visits and lesson observations were held and analysed (Appendix No. 1).
The result of the collaboration of each teacher and pupils in a particular class was analysed in

the meetings of the learning/collaboration groups.

Principles of collaboration:

e Common meetings are organized regularly; teachers agree on a specific result to be
achieved for further work in a class.
e Commonly developed support materials for improving reading literacy.

e Common evaluation criteria are developed for specific tasks.

1 EEE——
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] Collaboration of teachers working

within one year group

Forms of collaboration:

Collaboration was improved through reciprocal learning.

Updating the examples of good practice of school teachers, sharing with colleagues.
In-depth understanding of teachers for using specific methods and techniques to
improve students’ learning opportunities.

Teachers know how to use methods / techniques appropriate to the acquisition of

specific skills through different forms of teaching.

Benefits for the student:

Understandable and recognizable, consistent teacher requirements.

Pupils learn to use one method / technique simultaneously in different subjects, whilst
performing different tasks.

Pupils learn to see the relevance between the result obtained and the optimal result to
be achieved.

Metacognitive skills are developed consciously.

The benefits of a collaborative group in implementing education programs at school:

The outcome to be achieved was clearly identified in the activities of teachers within
one class, including what to improve or develop in their teaching process for a specific
period of time.

The development and implementation of a unified concept of teachers’” working
principles in the teaching process.

There are clear criteria for assessing pupils' achievements in acquiring specific skills.
The student understands that the teacher is interested in the ongoing learning process,
because conscious teaching and learning is happening — leading to effective learning.

It is possible to use appropriate training strategies within one class, because pupils
perceive that the meaning of learning is to interact with both teachers and classmates.
Transferring pupils’ wider knowledge from one subject to another.

Differentiation / personalisation of study work is possible.
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Collaboration of teachers working

within one year group

In the 2017/2018 academic year, the collaboration of several teachers within one class and one
theme / project as well as teacher co-operation in the form of integrated lessons were put

forward as a topical issue in the work of the learning / collaboration groups, together with

reading literacy.

LEADING TO LEARN TOGETHER 94



Collaboration of teachers working

within one year group

Appendix 1

Lesson observation worksheet

Ventspils Secondary School Ne 6, form , teacher
Subject -

Theme-

Date-

Lesson observation purpose:

Lesson objective, tasks, the result to be achieved:

Activities, events during lesson:

> .
—— >
— —

Comments:
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within one year group

Was the expected result achieved?

1. What did the students learn
during this lesson? (according to
the purpose of the observation)

2. How did the teacher ascertain

what was achieved? (according
to the lesson objective, tasks and
the result to be achieved)

3. How did the students
understand what they learned in
this lesson?

(according to the result to be
achieved)

Acquisition of learning skills in lesson (according to the purpose of the observation)

What skills did pupils learn or use during a lesson? Were there skills in the lesson which pupils
used at the level of conscious competence?

What did students achieve in this lesson? Why?

What difficulties did students experience during this lesson? Why?

Recommendation:

Observer: Signature:
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gl B

IMPROVEMENT OF THE QUALITY OF LESSONS

School/ Setting: Ventspils State Gymnasium Ne 1

Website: www.wvig.lv

Principal: Parsla Kopmane

Type of school: State gymnasium

Age range: 13-19

Background The school started as a gymnasium in 1996 — Ventspils

Gymnasium Ne 1. The status of Ventspils State (national)

Gymnasium Ne 1 was acquired in 2015.

School Year 2017/2018:
e The number of students in Grades 7 - 9: - 179
e The number of students in Grades 10-12-246
Total number of students - 425
e Teachers-42

e School support staff - 13

The school accomplishes the following education curricula
second level general elementary education (7" to9™ grade)
curriculum:
e general secondary education curriculum;
e general secondary education curriculum in Maths
Science and Technology.
In the school year 2017/2018 the main objective of the school

is to organize a productive learning process aimed at

developing pupils’ and teachers' competences.
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I
I quality of lessons

Other background One of the school’s main activities is managing methodological

information related to this | work. This includes:

direction of professional e support systems for teachers preparing for the

development introduction of new curricula at school;

* improvement of the quality of teaching and
professional activities of teachers, learning from each
other and sharing good practice;

» professional development for other school teachers
within the framework of the Regional Methodological
Centre;

» cooperation with other State Gymnasium;

e participation in the School Volunteer Network;

» cooperation with Ventspils University College and

Business University "Turiba".

In the school year 2013/2014 effective and targeted learning
from each other - open lessons - was launched and then
continued in the following school years as “An effective lesson
in the21steentuy \We |learn from each other - | learn how to plan

and analyse the lesson properly."

DeTAILS OF CASE STUDY

The senior management team of the educational institution regularly observes lessons,
evaluating the quality of the teaching process in accordance with the criteria of an effective

lesson.

The reasons for doing this are to look closely at:
1. Compliance with the school methodological work priority: the productive activity of
pupils during lessons;
2. The development of a teacher training system within the school;

3. Similar professional support systems for teachers in other schools in the city;
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quality of lessons

4. The use of experience from other countries and organizations.

During the preparatory stage, the study criteria used by other schools / projects / organizations
were explored in order to find an answer to the question - what are the criteria for an effective

lesson?

Following discussion with the teachers of each methodological commission, these principles of
lesson observation were developed:
1. Observe at least two lessons delivered by the teacher (two different classes on the same
day at the invitation of the teacher).
2. Post observation discussion based on observer’s notes (maintained by observer).
3. The priority for professional development was stated (what should be improved during

the lessons).

Due to the introduction of lesson observation system at the school by administration, teachers
have a better understanding of the criteria for effective lesson and there is a positive reflection
of professional performance (teachers are more likely to listen to suggestions). In addition,
there is the opportunity to receive constructive recommendations and experience ideas for

improving their professional performance during lessons.

Alongside the school management team observation, teachers also regularly co-operate in the
teaching process, exchange experiences, observing and analyzing colleagues at school in the

lessons, sharing examples of good practice.

During the preparatory stage, a list of elements of effective teaching was created
(methodological techniques; development of skills for students, etc.); each teacher chose the
elements practiced in classes that they wanted to introduce to others; the teachers then
signed up to observe another colleague for their professional development needs, and the

teachers themselves agreed on the specific time.

As part of this initiative, the following principles of lesson visits and observation were
developed:
1. Atleast one open lesson should be available to other colleagues and one lesson
observed per colleague for each semester;
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quality of lessons

Post-observation professional conversation following the model of 1) praise; 2) offer;

3) ask.

During the organization of the methodological work of the school, teachers worked together
to plan integrated lessons. There were several responses / reasons for answering the question
- why there is a need for integrated lessons. These were:
To ensure that learning content is not perceived as a set of separate knowledge and skills that
are unrelated to everyday life;

e To prevent one topic from being unrelated to different subjects;

e To create a "big picture" and show that the lessons learned are related to each other;

e To activate pupils' creativity and cognitive processes by implementing a comprehensive

approach.

Students' parents were also introduced to the educational process. Lessons for parents were
modelled and the lecturers, who introduced parents to the latest approaches in teaching and
helped to enable them to understand how parents can be engaged in learning, were invited.
Parents were also given the opportunity to work with the newest school equipment, which
makes it possible to learn natural sciences in a more interesting and deep way. The parents
performed the same tasks that students had performed during the classes.
Examples of integrated lesson options:

e latvian Literature and History - Theme: Latvian Riflemen in the First World War;

e Biology and Chemistry - Theme: Indoor plants and their care;

e Mathematics and Latvian Language - Theme: Numerals;

e Social Sciences and English - Theme: Cultural Diversity and Differences.

As a result of collaboration in designing integrated lessons the following benefits were stated:
e Students broaden their view of what is going on;
e The cognitive process is activated by studying and finding correlations;
e There was a deeper understanding of specific issues;
e Working in pairs, teachers collaborated creatively in areas they were interested in;

e Pupils' knowledge was formed through interconnections, thus linking them to real life.

LEADING TO LEARN TOGETHER 100



] Improvement of the
I

quality of lessons

Both the school management team and the teachers faced challenges through the process of

developing integrated lessons:

The current content of the curriculum leads to the acquisition of the same topic in
different subjects in different classes;
Arrange the timetable in a way that two teachers can work simultaneously in one class;

To make the integrated lesson meaningful.

Following the introduction of a lesson observation system at school, it is easier for teachers to

identify examples of good practice in their classroom and in the work of other colleagues, and

teachers began to formulate their own needs for professional development.

The school management team and the teachers faced challenges in the process of lesson visits

and observation, such as:

1.

Non-acceptance on the part of experienced teachers ("I already know everything!";
"Control or inspection”; "Mistrust").

Negative past experience.

Progress tracking ways: do teachers use recommendations and change their
professional performance.

Managing the time for lesson preparation and planning work together.

An effective tracking system: how to ensure that all teachers participate in the process
with meaning and purpose.

In post-observation discussion focus only on the element of the chosen lesson, rather

than the entire lesson.

Analyzing the lesson observation process, the following suggestions for better co-operation

were stated:

To achieve a common understanding within the school about an effective learning
process (what are the criteria of productive lesson).

Explaining the goals and added value of lesson visits and observation for teachers.
Respect the rights of teachers to have a different viewpoint (observation as a

conversation for further development for both the teacher and observer).
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4. Give the teachers the opportunity to offer their own elements that others can observe
in their lessons (voluntary choice).
5. Post-observation conversation of professional experience after the observed lesson-

this is an obligation and a necessity.
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PROFESSIONAL DEVELOPMENT FOR TEACHERS BASED ON PRACTICE

School/ Setting: Ventspils Parventa Elementary School

Website: www.vpp.ventspils.lv

Principal: Vesma Laurecka

Type of School: Elementary school

Age range: 6—-16

Background The school was founded as a secondary school. It was

reorganised into an elementary school in 2016. Since
September 1%, 2017 the school's principal has been Vesma
Laurecka.
School Year 2017/2018:
e number of students in Grades 1 —3:115(age7-9)
e number of students in Grades 4 —6: 114 (age 10 - 12)
e number of students in Grades 7 —9: 77 (age 13 -15)
Total number of students — 306

» Pedagogical staff — 34

The school accomplishes the following licensed educational
curricula:

e general pre-school education curriculum;

e general elementary education curriculum;

e elementary education curriculum in Maths, Science

and Technology;
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e special education curriculum for students with
learning difficulties.
The education institution is managed by a principal, three
deputies and a deputy director for business and finance

matters.

Other background One of the goals set by this educational institution is to
information related to this | improve the quality of education by organizing the study
direction of professional process and the gradual introduction of a system to quality
development assure the standard of teaching and learning. Since a teacher
is a direct provider of education at school, the quality of
education depends on the professional mastery of the
particular teacher. Improving the quality of lessons is possible
only with continuous improvement of the teachers'
professionalism and educational knowledge to ensure they
are fully up-to-date. To develop and improve specific
competences for students, these competences must first be

acquired by the teachers themselves.

DeTAILS OF CASE STUDY

To facilitate the high quality development of teacher training on a school basis, the school
has developed and implemented a system of professional development for teachers based on

practice.
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[ Teaching and learning focus in seminars ]
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The continuous professional development (CPD) of teachers can be divided into two large
groups / approaches that interact with each other - internal CPD (on a school basis) and external
CPD. Internal CPD consists of lesson visits for sharing good practice and follow-up analysis of

the observed lesson and giving /receiving individual feedback for future development.

With financial support from the Local Education Board in order to improve teaching and
communication work, the school carries out surveys of learners, parents and teachers in
EDURIO platform. There are two trained data consultants in the educational institution. The
views of both learners and parents are sought and feedback on various processes at the
educational institution was received. In addition, the pedagogical observations of teachers are
taken into account, the outcomes are analysed, solutions are found and a future action plan is

developed.

In order to develop the teachers' professional development and continuing education, the

school successfully implements various international projects. During the implementation of
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the projects, teachers actively collaborate in acquiring and improving relevant and high level

skills and competences.

Teaching and learning focus in seminars includes both internal and external professional
development. Participation of teachers in externally defined reforms improves the ability to
share, plan, implement, conclude - to recognise themselves as part of the whole system whilst,
at the same time, to see and use the potential of developing an individual approach in

organising the study process in the school.

For personal professional development teachers act in the framework of their professional
competence and personal development, make independent decisions, take responsibility and
realize that their success in the school environment is basically determined by their own

personal mastery, professionalism in subject knowledge and self development.

The issue of classroom management is also linked to external professional development. Whilst
this applies to all pedagogical aspects, classroom management is also closely linked to the social
context. Pedagogy sits alongside all the changes that have taken place in the world, all

influences.

Professional competence, experience gained through cooperation is very important for
teachers' daily work, as well as the ability based on education and knowledge, experience,

values and attitudes, that is required for the role of a teacher.

Lesson visits to other schools/open lessons in school and post observation discussions and
analysis are aimed at introducing and sharing the best practices seen in interesting, high quality

and meaningful lessons. This then broadens the professional horizons of teachers.

To progress the introduction of new teaching methods in school, to improve the effectiveness
of traditional teaching methods in practice, to provide a pupil-centered learning process and to
make sure that the development impacts directly on teaching work, the school cooperates
with the Methodological Centre and offers various other opportunities that help teachers to

become and develop professionally.

The designed system - continuous professional development for teachers based on practice,

provides opportunities for improving the professional competence of every teacher, ensuring
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an impact on the general professional development of the whole school team, thus ensuring
the educational processes of the school in accordance with the current statutory requirements,

providing education for sustainable development.

Benefits:

» Reorganization of the teaching process in the school - division of classes into grades 1-

3,4-6,7-9.

« Teachers' Methodological Collaboration Groups according to 1%-31, 4th-gth 7th.g th

Grades.

Waorking out
common solutions
1o problem solving
{e.g. behavioural
problemsy

Update of the
refiorm of mew
curriculum and
stamdards at schoaol

Drevelopment of
COMITICH TEQUiTemenis
{2, presentations.
evaluation and
assessment, ele)

Collaboration of
teachers working
within one class
ZROUp

Montorimg the test
schedule timeline

Developing infegrated
and subject lessons
for developing
competences and
COMpelEnces

Managing students’
homework assigniments

* Methodological commissions of the subject area(s) - languages, natural sciences,
social sciences, art and sports.

LEADING TO LEARN TOGETHER 107



] Professional development for

teachers based on practice

Organising alternative davs

Professional development - Olyvmpiads, competitions -
sharing experiences after courses, participation, organization,
open lessons, ete, necessity. recording. analysis

Meetings for students’ progress Analysis of learning outcomes,
and achievements (predictions) analysis of diagnostic work and

exam results

Update of the reform of new
curriculum and standards at school

Challenges:
1. Acceptance of new ideas.
2. Understanding of/for responsibilities.

3. Changes - positive.
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competence in the school

METHODOLOGICAL WORK AND TEACHERS'
PROFESSIONAL COMPETENCE IN THE SCHOOL

School/ Setting: Ventspils Secondary School Ne 3

Website: www.3vsk.lv

Principal: Vera Sengelija

Type of School: Minority school, Secondary

Age range: 6—-19

Background The school is located in the city of Ventspils. It was founded in
1959.

School Year 2017/2018:
e number of students in Grades 1 —9: 319 ( age 6 - 16)
* number of students in Grades 10 —12: 65 (age 16 - 19)
Total number of students: 384
The number of teachers: 37.
The school accomplishes the following educational curricula:
e general elementary education curriculum for
national minority;
e general secondary education curriculum for national
minority.
Since 1996 multilingual traditions were started at the school.
Nowadays English is taught as the 1st foreign language (Grade

1), German and French as the 2™ language (at secondary

level).

LEADING TO LEARN TOGETHER 109


http://www.3vsk.lv/

] Methodological work and teachers' professional
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Other background From 2013 -2015, at the initiative of Local Municipality, the
information related to this | school had participated in a project run by the Academic
direction of professional Centre of Natural Sciences called "Improving the efficiency of
development teachers' performance in Ventspils comprehensive schools".
There were several teacher training courses, classes for the
school administration (leadership) and a group of advisers,
which motivated the school administration and the teachers
to independently continue their work - to increase teachers’
professional competence.

In the school year 2013/2014, a process of lesson visits and
observation was started — open lessons under the
title ”Effective 21st century lessons - we learn from each

other". This continued the following year.

DeTAILS OF CASE STUDY

The school’s strategic development plan states that this is a "School of Health and Individual

Development".

All managerial, methodological and analytical activities are systematic and content-oriented,
focusing on the exchange of pedagogical discoveries and the possibility of developing co-

operation.

Pedagogical cooperation is provided by the school methodological service (Appendix 1).
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METHODOLOGICAL SERVICE OF VENTSPILS SECONDARY SCHOOL Ne 3
OBIECTIVE: Improvement of teachers’ professional competence and personal efficiency in the
process of implementation of the "new pedagogy”

‘ PEDAGOGICAL COUNCIL

!

‘ METHODOLOGIC AL COUNCIL

Part of the structure Participants Functions
Pedagogical council Pedagogical staff When analysing the school’s work,

decisions are made for the further
development of the school including
decisions on the participation of teachers
in school and city pedagogical
conferences and other related

conferences.

Methodical council School Supervises the work of methodological
administration and | commissions, creative and learning
heads of groups.

methodological

commissions

Methodological Each teacher, Provides active teacher collaboration in

commissions according to the realization objectives, contributes the
subject taught, is quality of teaching and the achievements
involved in one of of pupils, and determines the ways of

Six commissions.
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improving the results of pedagogical

cooperation.

Creative group

Mobile group.
Depends on the

direction of work.

Generates ideas, plans the form and
content for a specific event. It refers to
methodological work and personal

development.

Teacher learning group

Natural sciences
and maths, English
and Latvian

language groups.

Sharing experience by observing "good
practice examples” in order to improve
the efficiency of the learning process

through productive cooperation.

The goals and strands of work of the methodological commissions and creative groups, and the

outcomes to be achieved by this cooperation, are presented in Appendix 2.

One of the ways of improving a teacher's professional competence is cooperation in learning

groups.

The group's common goal is:

1. Promoting and developing cooperation between different levels and forms of learning

among different age groups and teachers as well as updating the learning models:

e teacher & student

e teacheré> teacher

e student ¢ student

2. Encourage the increase in the quantity and quality of research and creative work.

Teaching group activities / actions:

e The agreement of areas for improvement in teaching in the subject has been

reached and proposals put forward.

e A plan to assess each student's learning outcomes has been developed and

approved.

e The extent of homework in their subject was evaluated.

e Criteria for evaluating creative work in their subject are developed.
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Using collaborative models in lessons: pair work, group work, etc.
Thoughts about transition and progression through different school phases: primary
school, elementary school, secondary school.

Discussions in a group - how to prepare a student for each part of the learning
process, who is responsible for it.

Specifies the measurable group goal for a specific period. Personal goals are then
adjusted as necessary.

Predictions for each student at the end of the semester - grade in particular subject
and what needs to be done to raise this.

Lesson visits and observation schedule with the focus we want to observe.
Determine what help is needed from school management team, Educational Board.
Productive teaching tasks were designed and approved.

Sharing experience.

Analysing the use of ICT in teaching process, about assistance and improvement.

Additional activities:

Extra-curricular activities for primary school, elementary school and secondary
school. The classes were run by the students.

Designing and managing an integrated cross-curricular game for secondary school
students. The game was run by students and teachers.

Group work with Google Drive and documents.

It is important that each teacher set their professional goal in the light of the school's priorities

(to ensure a co-ordinated approach), as well as actively engaging in lesson observation (to learn

from each

other). The analysis and evaluation of these new pedagogical experience will then

help to improve their own practice.

Criteria for

evaluating creative work and scientific research work have been developed.

The cooperation of the school administration (leadership), methodological service and teachers

in teaching groups has led to a significant increase in the professional competence and

efficiency of teachers.
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The school development dimension is determined by the scheme for the implementation of the
scientific methodological theme (Appendix 3)
e Pedagogical meetings determine the content and forms of the school year (training,
exchange of pedagogical findings, decisions),
* Meetings of the school management team (analysis of the quality of the
implementation of the seven key areas).
e Psychological, pedagogical and valeological seminars (teacher training, parental
training, open days, counseling).
e Organization of the school pedagogical conference "Effective teacher - successful
pupil" (presentation of students' intellectual research work, teachers' pedagogical

discoveries).

The school develops the professional competence of pedagogues (Appendix 4):
e Consider challenges ahead, working to create and improve the quality of the
education environment, co-ordination, anticipating the outcome.
e Animportant role in raising the professional competence of teachers is the learning
environment: methodical, beneficial, creative, health-improving, and cultural.
e On a regular basis the school works on improving the educational environment,

personal, professional relationships and satisfaction of teachers (Appendix 4).
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Appendix 1

METHODOLOGICAL SERVICE OF VENTSPILS SECONDARY SCHOOL Ne 3
OBJECTIVE: Improvement of the teacher's professional competence and personal efficiency in the process of implementation of the "new pedagogy"

Structure of Methodological Service

PEDAGOGICAL COUNCIL

[
METHODOLOGICAL COUNCIL

e

|

PEDAGOGICAL CONFERENCES
(SCHOOL, CITY, INTERNATIONAL LEVEL
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Methodological work and teachers' professional

competence in the school

Work of Ventspils Secondary School Ne3 Methodological Council and Creative groups, School Year 2017-2018

Methodological
Commissioa Methodological Methodological Me‘tllo.dﬂ'oglcal h::::::;:::‘:: Methodological
" N N Commission of Commission of
primary school Commission of Commission of e e v nd
teachers Russian teachers Latvian teachers foreign language B achars y urr-1an a
teachers sociology”
Goal Goal Goal Goal Goal Goal
To perfect pedagogues’ To improve rational lesson Development of students” creativity. By To promote pupils (seen as Improvement of the Upgrading the efficiency of
qualification s and improve planning tasks and class using eritical thinking in reading and creative people) personal lesson's effectiveness using the lesson using
professional integrity, tutoring conduction skill, in order to writing. Improvement of Latvian growth by improving foreign modern technologies and resourceful teaching
more effective methods and improve every student waork language competence in the effect of language competences in integration of lesson's methods.
methods of teaching students and progress through team student integration in Latvian society communication, recurrent content,
on the back of personalized play and motivation and establishing the basis for education and cultural
tutoring: by mastering and education, as well as advancing dialogue within a modern
implementing modern teachers’ critical thinking. society.
technologies.

0

Work streams
= Acquisition and usage of
different methods for
improwvement of elementary
schoel pupils critical thinking
by reading and writing
Perfection the work system
of how to work with D-
students and talented
students
Analysis of the lesson and
self analysis

I

Work streams
* Improvement of productive

reading skills

= Promotion of critical thinking
skill

* Demaonstration lessons

+ Visiting different lessons

+ Analysis of the lesson and

self-analysis

I

s

Work streams

» Creation of inter subject
connection by learning other
school subjects’ vocabulary

« Bringing the necessary
knowledge, conversation and
writing skills up-to-date

* Actualizing pupils’ skill of self-
evaluation

independence.

Priorities

1. Todevelop pupils’ competences in learning performance and general education.
2. Torecord,analyze and improve the dynamic of learning achievements of each pupil.

3. To increase pupils” interest and motivation in the learning process by proficient
planning result to be achieved, as well as students’ social optimism and

Work streams

= Taking notice of the pupils’
improvement of reading and
writing skills to develop their
communicative and social
culture competences

= Improvement of pupils’ skills
of selecting and analyzing of
the items of information,
structuring, comparison of
views and reasons

s

a

Work streams

» Developing pupils”
productive thinking by
studying and using oral and
text exercises

* Improvement of pupils’ skills
of selecting and analyzing of
the items of information,
giving reasens and learning
to listen to others

* Focus on the work with D-
students and pupils with a
talent

Work streams
Helping the teacher to
improve the effectiveness
of teaching and learning
process, drawing attention
to the development of
lesson's structure
Encouraging the motivation,
strengthen the positive
attitude of the teacher
Draw attention to the
development of pupils”
critical thinking

achievements.

1. Positive dynamics and

Planned results

2. Teachers” and parents’ satisfaction.
3. Improvement inthe results of National Tests.

self-fulfillment of each pupil’s learning

Appendix 2
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competence in the school

Developing the critical thinking of pupils and teachers in the framework of bilingual education
Scheme of realization of the scientific methodological theme

Pedagogical meetings
pedagogical collaboration

s Analytical - prognostic meeting:
= Stating priorities and dimension of
reaching the goal.
* The process of developing pupils' key
competencies and thinking levels.
V.Sengelija, August

« Use of critical thinking in teaching with the
aim of improving the quality of students'
achievement and the efficiency of teachers’
work:

= Presentations of learning groups

®  Presentations of productive tasks
through subjects.

1.5ahmanova, A Karelis, . Basarova, December

* Use of ICT for optimizing learning and
extracurricular work and for improving the
students’ performance dynamics.

I.Filippova, N.Matjusenko March

* Pedagogical meeting dynamics of students'
achievements (increasing/ decreasing) for
1%, 5, 6™, 9th, 10, 12 Grades:

= The system for monitoring and
recording the optimal student
performance dynamics.

= Assessment of the quality of the
learner's knowledge - improvement of
methodology.
L.Ivanovg, through the year (2xa month)

Senior Leadership Team meetings

® Dynamics of students' achievements

Grades- 3, g, 71" =9t 11"
Grades- 2", 5", 10", 12"

October, April
November, March

® Developing pupils' creative potential using critical

thinking and ICT Technology (Communication and

Presentation Skills).
December

® The role of homework in strengthening core

material (extent, evaluation, evaluation criteria,
result)
January

® The role of creative tasks in raising academic

achievement (quantity, evaluation guality,
evaluation criteria)
February

® Collaboration of Primary, Elementary and

Secondary school teachers, realizing the basic
priorities (interim report of learning groups)
November, February

Psychological Pedagogical Seminars

Sharing experience — continue to organize and
manage open lessons, optional classes, master
classes.
Methods and techniques working with students
with low motivation and learning difficulties.
Cetober

Pair work, group work and management of the
individual development of students.
November

Identification and implementation the school's
main priorities (goals) and personal goals.
January

Learning time - deficit time. Linguists.
February

Development of universal thinking activities in
the group of 5th-12th grade students.
Language learning group. March

Methodological Council

The quality and measurability of the goal stated
by Methodological commission and each
teacher.

October

Results of lesson visits and observation.
November

Dynamics of students' achievements (analysis)
December
Teachers' performance in accordance with the
goals set (feedback)

February

Effectiveness of the lesson using productive
tasks. Interaction of the quality and training
outcome of a class (quality analysis)

Organization of informative open days

Bilingual open classes, (state language) and in
Latvian.

Presentation of intellectual and creative
activities of pupils and teachers.

Parental counseling on issues of psychology,
pedagogy and valeology.

Dialogue with school administration and

methodological council.
November, December,

February, March

School and family

co-operation

* Parents' meeting
Priorities and perspectives of school and family co-
operation.

January

+ Parents' meeting

Effective ways to develop students' thinking and
motivation, move towards creativity in the
learning process.

March

Seminars for parents

Constructive conflict resolution technique at
school. Lesson to agree.

November

Reducing the risks of intellectual congestion and
emotional collapse for teachers and pupils.

February

School Conference « From key competencies to quality»

Presentations of students'intellectual - research papers

Pedagogical discoveries Exhibition of ideas

(all teachers are participating) April

City Conference «An effective teacher - successful student» August

Appendix 3
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Appendix 4

The effectiveness of teachers’ professional competencies at Ventspils Secondary School Nr 3
Development of personal effectiveness, professional responsibilities and increasing the level of pedagogues’ satisfaction by improving school’s educational environment.

Regulation and
coordination

1. Usage of city’s resources: libraries (education activities), School’s administration

museums (for music lessons ), digital centre (classes), e "] e —

demonstration centre, art centre, companies — mum:“pa |t1rne ml'l; st?h.ltiom, norz city Additional knutnfle_dge, interest,
2. Cooperation with European Parliament, Latvian Parliament, gavern;nental arganisations patriotism

ministries, non-gow or

= === =
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Teachers' collaboration as an opportunity
for professional development

VENTSPILS
2. VIDUSSKOLA

TEACHERS' COLLABORATION AS AN
OPPORTUNITY FOR PROFESSIONAL DEVELOPMENT

School/ Setting: Ventspils Secondary School Ne 2

Website: www.2vsk.ventspils.lv

Principal: Ludmila Volodina

Type of School: Minority school, Secondary

Age range: 6—-19

Background: The school is located in city Ventspils. It was founded in 1945.

School Year 2017/2018:
e number of students in Grades 1 -9 - 445 (age6 -
16)
e number of students in Grades 10-12 - 95 (age 16
-19)
Total number of students - 540
The number of teachers - 40.
The education institution is managed by a principal, six
deputies (education, methodological work, personal
development, extra-curricular work, ICT and the coordinator
of the timetable).

The school accomplishes the following education curricula:

e general elementary education curriculum for
national minority;
e general secondary education curriculum for national

minority;
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for professional development

e general secondary education curriculum in Maths
Science and Technology for national minority.

The school was accredited in 2012, next accreditation in 2018.

Other background From 2013 -2015, at the initiative of Local Municipality, the
information related to this | school had participated in a project run by the Academic
direction of professional Centre of Natural Sciences "Improving the efficiency of
development teachers' performance in Ventspils comprehensive schools".
There were several teacher training courses, classes for the
school administration and a group of advisers.

As a result, two learning groups of teachers were formed at
the school, two school consultants worked as assistants for
teachers, and a process of lesson visits and observation was
developed. The Methodological Centre was established by the
Local Municipality and the assistance are widely used at
school: during the two academic vyears, eight teachers
received professional support in cooperation with advisers

from the Methodological Centre.

DeTAILS OF CASE STUDY

The school is focused on the process of teaching and personal development, its motto is

"Become better, know more!" This applies to pupils and teachers.

QOur school's mission is to provide learners = =
with a safe and appropriate learning environment { School’s Vision J
as well as to take care of upbringing well-behaved - .
and versatile personalities by using innovative -

teaching methods and modern technologies, [ A school that Iearns\
following the amendments in teaching standards and teaches to learn. The
and examination contest according to the learning process focuses
requirements of the Ministry of Education and not on teaching but on
Science of the Republic of Latvia. learning, where the priority

is the participation of all

the sides involved -

learners, staff, parents, etc.

=in the learning process. ‘
A &P 4
The goal of the school’s work is to implement the educational process in order to
achieve the goals set by the general education program in a democratic,
professional and creative environment.

School's values - sustained knowledge,
traditions, ability to change.
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The school is open to new progressive ideas, being actively involved in projects and activities in
the city: presentations of ideas, experience exchange seminars, methodological days. There
are four heads of Methodological Commissions, a Junior Achievement Coordinator, two school
counsellors and a Methodological Centre consultant at the school. The school is well equipped
with new technologies, the teachers and the students use them in learning process. The
process of improving the qualifications of teachers takes place on regular basis: courses,
experience exchange activities at the state, city and school level.

Ventspils Secondary School No. 2 teaching and educational
PRIORITIES for School Year 2017/2018

Teaching priorities

1. Continuing developing scientific and
research skills in Forms 1-6.

2. Developing reading skills during the
lessons and outside the school.
Analysing and presenting good practice

Educational priorities
To strengthen belonging and loyalty to
the Republic of Latvia due to preparing
for the 100th anniversary of the state:
1.Patriotic education, beginning with
patriotism towards the class and school.

examples. e o . ; ool
3. Self-regulated learning during the - Promoting the position of an active life
lessons style, development of leadership

qualities.

3. Researching history, traditions,

contemporary events of the Republic of
" Latvia.

4. Teachers' cooperation within the
Learning Circles.

5. Development of students’
entrepreneurship activities.

In recent years a lot of attention has been paid to the methodological work of the school, in
particular the forms of work that promote teacher co-operation. An effective structure has

been developed (as can be seen in the chart).

Structure of School's Educational and Methodical Activity
- - Pedagogical meetings
Administrative sessions

‘ Meetings of Methodical Commissions

School

Meetings of Learning Circles
counselors

Theoretical and practical seminars

Language Teachers’ .
Learn%nggCircle (Forms Demonstration lessons

: 5-12) :

Language Teachers’

Events for promoting school subjects

Learning Circle | Creative Exhibitions / Idea
(Primary School) Terminal
Thematic days Methodical days
Conferences Master classes
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Types of teacher co-operation

1. Learning groups
On a voluntary basis, two language (Russian, Latvian, and English) teacher groups have been

formed at the school. The main objective of the work is teacher co-operation - teachers support
each other, give advice, put forward proposals for improvement of the teaching process,
increase the efficiency of a lesson, learn to reflect on their work. Each learning group has its

own goals and objectives.

School Year Learning groups

2016/2017 Primary school Elementary and Secondary school

Tasks 1. Understand the difficultiesand | 1. To agree on common methods
benefits of 1st grade students | for teaching a language in order to
learning 3 languages | use a unified strategy in the
simultaneously: language lessons for the teaching

e mother tongue (Russian); | of individual language subjects.
e state language (Latvian);
e foreign language (English).

2. To develop the learning
process, when obtained
communicative competences,
language competences and socio-
cultural competences in one
language lesson, and then learn
to apply in other language classes.

Results e tasks and worksheets in | Worked out:
three  languages are | e Sample plansin all languages to
worked out; facilitate text comprehension,
e organized integrated retelling and the writing part;
classesinthreelanguages; | #¢ Common measurement tools
e organized integrated (e.g. check lexicon knowledge
classes in two languages; before working with a text and
e calligraphy contest in all then);
three languages. e A common strategy for task
assignment (e.g. finding

keywords, giving instructions:
read, write down, underline),
etc.

e feedback - "l knew - | learned".

Once a month, members of the learning team share their experience, discuss work results and

problems.
______________________________________________________________________________________________________________________________________|]
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Group coordinators - subject teachers are equal members of the group, which not only fosters
reflection and conversation, but also actively engages in group work and helps the others to

move forward.

The participants of the learning groups present the results of their work during the pedagogical
meetings and methodological days, also introduce the school staff to the ongoing process. It
varies and improves the school's activities and facilitates language learning for students of the

minority school.

2. In-School Support team

The other way teachers cooperate is a work in the In -School Support team. In the School Year
2017/2018, this involves teachers working in grade 7a, a school psychologist, a social
pedagogue and a class teacher. The head of the team is a deputy director in the area of personal

development.

There were discipline problems in the classroom and the lack of motivation for some students
to learn subjects. In order to resolve the situation, the support team worked out a plan and,
on the basis of the experience of other schools, a system for monitoring student's progress

dynamics was introduced (see Appendix 1).

Activities of the In-school Support team:
e sharing experience;
e discuss students’ progress;
e working out recommendations for teachers to help students who succeed, not to lose
motivation to learn and to provide support to those with learning difficulties;

e observe colleagues’ lessons to learn work strategies, give and receive feedback.

3. Lesson visits and observation
In school, the most effective strategy for improving the quality of teaching is lesson observation
and post-observation discussions. The exchange of experience in the most successful

educational systems in the world (for example, in Finland, the United Kingdom, Singapore) is
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the responsibility of the teacher, which is included in the job description. The project "School
2030" is also based on teachers' ability to work purposefully and effectively collaborate.

As only half of the teachers were involved in the project run by the Academic Centre of Natural
Sciences, the school administration decided to offer teachers the opportunity to cooperate
with each other, gain practical experience and knowledge acquired during the project. It was

decided to form mixed groups in order to ensure that teachers looked more broadly, beyond

the viewpoint of only one subject or age-group.

L1 L2 L3 L4
English Primary English English English
School
Natural Studies Russian Russian Russian Primary
School
Russian Russian Primary Latvian Primary Latvian
School School
Latvian Latvian Latvian Latvian
Mix 1 Mix 2 Mix 3 Mix 4 Mix 5
Primary School | Primary School | Primary School | Primary School History
Physical Physical Music Art Primary
Education Education School
Computer Mathematics Mathematics Social Studies | Mathematics
Studies
Physics Chemistry Biology Mathematics Home
Economics
(boys)

e Between February and April 2015, the task of teachers was to visit their colleagues’
lessons (from the appropriate group) and observe the way of students' learning as a
result, how feedback is given and received. Subsequently, a teachers' pedagogical
meeting "An Effective Lesson" was held where the results of the lesson visits were
presented.

e Duringthe school year 2016/2017 each teacher observed at least two lessons. Teachers
observed the lesson structure, and how productive the learning of pupils was. The
teacher invited colleagues from other schools as well. The lesson observation
worksheets were designed (see Appendix 2) by the school management team and the
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ready-made lesson observation worksheets designed by other school improvement

organisations, who work with schools, were introduced.

As a result of meaningfully directed work, the awareness that lesson visits and observation is
not an inspection, but a great opportunity to give and receive immediate feedback, started to

form. During school year 2016/2017, 60 lessons were observed (including 14 double lessons).

4. Consultants
1. Several teachers for professional advice and assistance are involved in co-operation
with consultants. Among them are both experienced and new teachers.
2. Two of the school’s in-service consultants are involved in the lesson observation
process:
* help to organize post-observation conversations after lessons, because it is
important them to be constructive,
e participate in the meetings of the methodological commissions, organize the
training for core subject co-ordinators about the analysis of observed lessons;
e visit to observe teachers lessons at their request and according to the plan

of school administration.

Most teachers now understand the principle of "learning from one's own experience and
others", they are ready to share ideas and / or solve problems. At their request, they ask the
school or city consultants for assistance to improve thei